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1. lntroduction

Enfield Community College was established in 2020 and is community in the sense that it is a co-
educational establ¡shment catering for all ranges of abilities, embracing all social groupings, offering
the widest possible range of subjects and being open to all religious persuasions.

The Whole School Guidance Plan is student-centred in its approach. The promotion and
enhancement of self-esteem and life-skills and the'development of potential - academic, personal,

social and emotional - leading to a greater personal autonomy for all students are its central goals.

All staff members have a vital role to play in student care and therefore have a role to play in the
delivery of the Whole School Guidance Programme. Currently and timely the schools' SSE themes
for 2024/25/26 are focused on strengthening studentwellbeing and promoting student voice in all
possible decision and policy making worrk that affects all members of the school community.

ln 2025, Enfield Community College staff received training for the Bi Cíneálta programme, this is now
fully implemented and strengthens the SSE wellbeing theme and ensures student wellbeing in the
promotion and prevention of bullying behaviours in the school community.

This Guidance plan forms part of the whole school plan, it is not a rigid template, and it wíll be
evaluated, reviewed and updated routinely to meet the evolving needs of the Enfield Community
College population.

7.7 Definítíons

Guidance in schools refers to a range of learning experiences provided in a developmental sequence
that assist students to develop self-management skills which will lead to effective choices and
decisions about their lives. lt encompasses the th.rée separate, but interlinked, areas of personal and
social development, educational guidance, and career guidance.

Counselling offered within a guidance context is a key part of the school guidance programme,
offered on an individual or group basis as part of a developmental learning process and at moments
of personal crisis. Coúnselling has as its objective the empowermènt of students so that they can
make decisions, solve problems, address behavioural issues, develop coping strategies and resolve
difficulties they may be experiencing. Counselling may include personal counselling, educational
counselling, career counselling or combinations of these.

7.2 Requîrements on Schools

This plan is being developed in response to relevant legislation and resource documents. Guidance is

a statutory requirement for schools under Section 9 (c) of the Education Act 1998: 'to ensure thot
students hove occess to appropriate guidance to ossist them in their educational ond career choices'.

Other requirements and guidelines include:

,/ The "Guidelines for Second-Level Schools on the lmplications of Section 9(c) of the
Education Act L998, relating to students "Access to Appropriate Guidance" (DES 2005)

state that 'the school's guidance plan is a whole school.responsibility'.

,/ Planning the School Guidance Programme National Centre for Guidance in Education
(NCGE),2004
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,/ Guidelines for Second Level Schools on the lmplications for Section 9 (c) of the Education

Act 1998, relating to students "access to appropr¡ate guidance". lnspectorate, Department
of Education and Skills,2005

J Looking at Guidance, Teaching and Learning in Post-Primary Schools lnspectorate
Department of Education and Skills, 2009

,/ Circular OOO}/2OLI, "Staffing arrangements in Post-Primary Schools for the 2OL2/t3
school year" restates this position: 'each school develops collaboratively a schoot
guidonce plan os a meons of supportin'g'the needs of its students.' lt is against this
backdrop and in the context of the decision in Budget 20L2 to withdraw the provisíori for
ex-quota guidance hours to schools that this whole school guidance plan was originally
prepared supported by 'The Framework for Considering Provision 0f Guidance Post-

Primary Schools) issued in 2OL2 by ACCS, ETBI, JMB and NAPD.

,/ Circulor Letter 0010/2017 Approved Allocation ofTeoching Posts 2017/18 School Year

(DEi,2077a)provides a separate guidance allocation to schools by reducing the

Pupil-Teacher Rdtio (PTR). Since 2016 Guidance has been gradually restored by way of a

change to the PTR. ln Enfield Community College guidance provision has Two fully
qualified Guidance Counsellors in two part time positions.

J Circular OOLI/IOI7,"Community & Community College Approved Allocation of Teaching

Posts 2017/!8, "The Minister requires schools to adjust their Guidonce Plans to meet
Action 9.7 in Actíon Ptan for Education 2077, which states that the Guidance Plan should
"include specified time otlocation for guidance Counsellors to be ovailabte for one to-one
guidance counselling and time ottocøtion for the role in supporting the orgonisatien and
work of the Student Support Teom"

J NCGE, 2077, A Whole School Guidance Framework

'/ Circular Letter 00L5/2077 Arrongements for the tmplementotion of the Fromework for
Junior Cycle with particular reference to schoolyears 20L7/L8 and 2078/79 (DES, 2017d)
highlights that Wellbeíng, a new area of learning

',/ A Whole School Guidance Fromework' issued in 2077 by the NCGE which supports
schools in the planning and provision of a whole school approoch to guidance.

'/ The Wellbeing Policy Statement and Framework for Practice 2lt8-2023(Revised' October 2OL9'),

J Circular OOOï/2023, 'Whole School Guídance Provision at Junior Cycle'

J lnformation Note 0008/2023,'Personal and Social Guidance Counselling'

J lnformation Note OO9/2023, 'lnformation Note in Relation to Whole School Guidance
Provision at Junior Cycle'

,/ A National Strategic.Framework for Lifelong Guidance (2024-2030) and accompanying
Strategic Action Plan (2024-2030), published in December 2023.

J lnformation Note 001/2024,'lnformation Note in Relation to Whole School Guidance'.

,/ Circular OOO}/2024, "Community & Community College Staffing Arrangements and
Approved Allocation of Teaching Posts 2024f 25, "

./ OOOI/2024: lnformation Note for Principals, Guidance Counsellors and Guidance Teams
in relation to Whole-School Guidance
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'/ OOO3/2O24: lnformation Note for Principals, Guidance Counsellors and

Guidance Teams in relation to the storage and transfer of guidance-counselling notes
(2024]t

,/ Circular OO4L/2O24:Guidance in Post-Frimary Schools

1.3 Scope

This plan applies to the entire community of Enfield Community College. lts interventions and

supports apply particularly to junioç seniot; furthei education/future career paths, minority, special
educational or personal needs of all students as they progress through their second-level education

7.4 Reldtionship to Mission Stdtement

The school guidance plan supports the values of the school outlined in its mission statement:

"ln Enfield Community College we seek to foster mutual respect and an atmosphere of trust. We
promote a healthy work ethic and a love of learning in a spirit of collegiality and co-operation so that
all may reach their full potential. The ethos of the College is one of equality and inclusiveness,
welcoming and nurturing all of the diverse abilities and talents of the various communities we serve.
We value each other, facilitate our special needs students, celebrate our achievements, and look
forward to becoming an increasingly multicultural school. Each day we aim to live up to our schÒol's
mission, ethos and culture."

Cur Mission Sfafernenf

underlines our philosc¡:hy

of fr:sfering self-esfeern. c:

posifive offifude lowc¡rds

leorning, lhe pronlolion of

responsíble behaviour cncJ lhe

encourogemenf of dignif Y and

respecf in crll our endeûvours.

We consider eoch sfucJenl

lo i:e un,que iit persono/ify

and in spirif .

5l Page



Formulated by the Students, Porents, Staff and Manogement of Enfield Community College, Partners

in Educotion, April 2006. Rotified by the Board of Management, May 2027.

7.5 Rdtíondle for a Whole School Guídonce Plqn

The DES (2005) guidelines state that schools should

".ieveiop o community guidance plan os pìart of their overoll school development pløn, toking into
accou'nt the needs of students, availoble resources ond contextual factors" (DES, 2005; pg. 4).

NCGE (2004) defines the Whole School Guidance Plan as

"... The document in which the school, in o systematic way, defines the guidance progrsmme it offers,

ond states how resources are organised to deliver the programme." (NCGE ,'2004 pg. 8).

Guidance is a whole school áctivity and our approach is collaboratively developed. This collaboration
involves a variety of approaches such as feedback from inspection reports, parental and student
attitudinal surveys or via other initiatives like the HPS programme. This whole school activity is

undertaken as a means of supporting the needs of students. As a school, we believe it is important
that all members of staff fully recognise and ensure that guidance permeates every aspect of school
life.

This guidance plan has evolved for the purpose of providing guidance to students. lt outline5 the
school's approach to guidance generally and explains how students are supported and assisted in
making choices and successful transitions in the perscinal and social, educational and career areas. lt
gives formal structure to a whole-school approach to this provision. Additionally, it informs parents,
studênts and teachers that guidance will be deliVered in an integrated and proactive way. The
guidance plan also distinguishes between the comþetencies available within the school to support a

student in situations where referral to the health services or advising parents on the need to
consider individual referralto a medical professional is warranted.

7.6 AÍms and Objectíves

The Whole School Guidance Plan aims to:
. Set out the learning experiences and activities of the guidance programme
o Reflect the needs of both Junior and Senior Cycle students.

¡ Achieve a balance in the provision of personal/social, educational and career guidance offered
to students.

The objectives of this Whole School Guidance plan will enable students to achieve the following
outcomes:

o To clarify educational, social and career goals.
o To address personal issues.

. To identify and explore opportunities.
o To grow in independence and take responsibility for themselves.
o To make informed choíces about their lives and follow through on these choices.
r To support the development of every student.
. To acknowledge and support each person's role in the schoolcommunity.
. To provide an environment whère each individual can develop self-esteem and a sense of

personal responsibility.
o To provide an environment where each individual can develop a place in society and a

responsibility to society.
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. To nurture teaching and learning so that each individual can reach his or her full potential.

o To monitor the well-being of all students. .

. To apply best practice in the protection of students and the promotion of their welfare, within
the resdurces available in accordance with DES and School Child Protection Policy.

o To work effectively with statutoiy authorities and outside agencies as and when required.
o 'To ensure that any allegations of abuse are dealt with justly and promptly in accordance with

the Children First Guidelines 2017.
¡ To adopt the new Child protection Guidelines expecte d in 2O26 or when available.
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2. The model of provision

2,7 A continuum of Support

A continuum of support model is applied to the Enfield Community College guidance programme. ln
applying the continuum, our whole school guidance programme aims to meet the needs of students
along a varied range, from a whole school approach to group and individuallsed approaches. The

continuum model can be applied as follows:

:A) Guidance For All - provided to all students to support personal & social, educational, and
career development, and students making transitions (incoming first years, junior cycle to
senior cycle and from senior cycle into apprenticeships, FEf, HE and employment). The
guidance counsellors as the specialist has a key role to play in coordinating the planning and

, delivery of the whole schoolguidance programme and in the provision of guidance to
students. A whole school approach is employed in delivering the learning and teaching
activ¡ties of the schoolguidance programme which include, career education programmes,

provided as part of senior cycle programmes (TY and LCVP).

B) Guidance For Some - provided to specific groups of students to support personal & social,
educational and career development and transition making. Examples of such groups of
students are, students in senior cycle, especially 6th year, who will benefit from group and
one-to-one guidance counselling to support educational and career decision making, and
students who are making transitions. Transition points include, primary school ¡nto first
year of post-primary education, junior cycle to senior cycle, and school to higher/further
education and training, apprenticeships and employment. Some students may require
additional and more intensive support in making transitions. Group/one-to-one guidance
counselling will require the expertise of specialist school stafi such as the guidance
counsellors working in collaboration with the pastoral care team, SPHE teacher, SEN
coordinator, year heads, tutors and the wellbeing coordinators .

C) Guidance for a Few - Students may require support in meeting their developmental needs
and when they experience personal crises. Some students may also require more intensive
support as they make transitions (including transitions for Early Schoot Leavers (ESL) and to
education centres such as Youthreach) and important decisions during their time in post-
primary schools. This support will require the expertise of specialised school staff with the
necessary knowledge, skills and competences to respond to the needs of these students
and will involve the guidance counsellors, and other school staff who hàve been trained in
meeting the nbeds of vulnerable students and those who may have additional needs. ln
the event that the student requires more intensive support, referral to external agencies
and supports should be employed. ln the event of a protracted referral the guidance
coúnsellors may need to provide continued support to the student.

Figure 1 below lcourtesy of NCGE: A Whole School Guidonce Framework, Page L4) shows the
continuum of support model on which our school approach to guidance is offered. The guidance
counsellors in collaboration with school management and staff, and external organisations/personnel,
deliver a wide range of activities and learning to support students' personal & social, educational and
career development. The guidance counsellors as the specialist plays a central role in the design and
delivery of the whole schoolguidance programme.

8 | Page



üH001,
p5,t . Bqs Funded suPPstlt

.Per',gnal &.
gscr ðl : 0e.ve lôÞ¡T,rer* ¡

tVellbejirg

v

&

t
!
!J
ô

ftr

(rvÐ
vr

v,
a.
ût
Þ

ul

È
C.J

I
sT

(]
nr
.n
cr
Ð

u
Þ

it'
ci

Þ
{¡ú
É
ll
Þ
êa

æ

g
'+*

ú.
ê)
ì¡

Chaplqin;ås,thÊ Súh6ûl

s!¡chPers¿nnelQûãlified

REFER:fiAL

\u.
't

Figure 1

2,2 Areds of LedrnÍng ønd Competences

Guidance-related learning starts in early childhood education and continues through students'
primary and post primary education. As part of this holistic development, students in Enfield
Community College are exposed to 3 areas of guidance-related learning so as to allow them develop
in 8 areas of competence (Figure 2 below courtesy of NCGE: A Whote School Guidonce Fromework,
Page L6). These areas of learning ain¡ to build on the learning that students will have eiperienced
during their years in primary education' 
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Developing
Myself

fu"eas of Le*rning Cornpetenees

rDeveloping & malntáinin6self:esteem.& a positive self-
concept

rlhteracting effectively with others {face-to-face & online)
. Developing & glrowing:throughout lifè

.EmployÌng effeitive personal learning/exam strategies

.N{akíng edscãtíonal ,choices in line with ca¡:eer
aspirations

Figure 2

Outcomes are presented as indicative competences in this plan relating to the three areas of
learning. These outcomes relate to the development of self-awareness and self-knowledge,
knowledge of learning and work opportunities, and applying this knowledge to make effective
transitions and decision making. These competencies are built upon in a variety of school
programmes such as..

Junior Cvcle - The three areas of learning and associated competences are linked with the principles
underpinnin gThe Fromework for Junior Cycle, a number of the Framework Stotements of Learning
and Key Skil/s. The whole school guidance'programme is linked to key skills such as managing myself
managing information & thinking, staying well, communicating and working with others. The
guidance counsellors have a role in planning, coordinating and delivering guidance-related learning
associated (Guidonce forAl/) with the relevant key skills and in providing more intensive
interventions to those.students who need it through guidance for some and few approaches.

Wellbeine - SPHE and guidance related learning are two of the main pillars of wellbeing. Wellbeing is
linked to the Staying Wellkey skill of the Fromework for Junior Cycte.The eight competences can be
linked with five of the six indicators of Wellbeing - Responsible, Connected, Resilient, Respected and
Awore. The guidance counsellors have an important role in supporting planning for and delivery of
the learning outcomes associated with wellbeing indicators.

Senior Cvcle - At senior cycle (including LC & TY) the RE/SPHE curriculum and guidance programmes
can be used to plan learning outcomes inDeveloping Mysetf for studènts. Allschool staff involved in
these programmes work together to ensure a consistent approach is taken in supporting student
achievement of the learning outcomes. This collaboration also helps to minimise any
repetition/overlap in the provision of teaching and learning experiences in this area.

2.3 Whole School Overvíew

Within Enfield Community College guidance is structured to provide a range of learning experiences
in a developmental sequence, designed to assist stúdents to make choices about their lives and to

Developing My
Ca reer Path
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make trans¡tions based on these choices. These choices may be categorised into three separate but
interlinked dimensions/areasl

A. Personaland Social Development

B. EducationalGuidance

C. Career Development

A. Personal and Social Development: Personal and social development is largely delivered
through the Social, Personal and Health Education (SPHE) Programme where it is timetabled
at Junior Cycle and Senior Cycle. Junior Cycle SPHE comprises the following strands:
Understanding Myself and Others, Making Healthy Choices, Relationships and Sexuality and

Emotional Wellbeing. At Senior Cycle the strands are Mental Health, Gender Studies,
Substance Use and Physical Activity and Nutrition. The SST may include modules during the
course of a school year e.g., Stress Management, lnternet Safety, 'My Friends Youth
Resilience Programme' and numerous outside speakers. The wellbeing coordinators in each
year group, which replace the traditional "Year Head" roles in Enfield CC. The peer mentor
initiative assures a support system whereby trained senior cycle students assist with the
integration of new students into the school system. Every opportunity is used in Enfield
Community College to develop the skills, potential and resilience of students.

B. Educational Guidance - Educational guidance is developmental in nature and allows the
student to take responsibility for their own learning and progress. ln Enfield Community
College educational guidance begins at the students' entry in L't year by empowering
students in the area of subject choice. An information eveníng with a'll incoming students is
held in February of their final year in primäry school, outlining subject content information
to assist with their subject choice decisions. A similar process is carried out at another key
transition point - the end of 3'd year/TY where course/subject choices are made for senior
cycle. Other areas of guidance include subject levelselection, motivation and learning, study
skills and examination skills, learning related problends and counselling for these learning
difficulties, teacher consultations, psychometric testing and consulting parents about related
matters.

i"ìl¡a"tb" r 2025all classes will have access to the Classroom Guidance resource ebook
and website for guidance classes available on the free book scheme in the school.

C. Career Guidance - Career development and investigation is vocational in nature and while it
is mainly concentrated at senior cycle, it is also delivered at Junior Cycle in modules during
SPHE classes. lt involves empowering students to recognise the¡r talents and abilities so as to
enable them to make informed choices and take responsibility for their own futures.
Programmes such as W, (LCA available in 2)2a/251and LCVP have a dedicated vocational
element timetabled within their respective programmes. Career development includes areas
such as devglopment of self-awareness, employment opportunities, employment rights and
duties, personal vocational guidance interviews, organisation of career talks, career research
and career/course information, decision and planning skills, use of ICT e.g. Classroom
Guidance, Reach +, Qualifax, vocational education and training, further education, job
opportunities, job and interview preparation. A strong emphasis in the final year of school,
when the first cohort of Leaving Cert students will exist in Enfield CC, will be directed to
pathways of further education including third level course/career progression with CAO, PLC
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and apprentice applications to the fore. 5th year students have attended career exhibitions
and open days in 2025 with guidance counsellors.

3. Guidance: A,Whole School Activîtv- Roles dnd ResponsibÍlítíes

Guidance is not provided exclusively by any,one individual or group. lt ís a holistic process that
benefits from the synergy of many working together with a shared vision towards a common goal.
Whole school guidance planning enables our school to identify, prioritise and respond to the
guidänce needs of students using the resources available. When one considers the three dimensions
of guidance (personal, educational and career), all members of the teaching staff are in some way
involved in providing guidance to students.
Howevet it is the responsibility of the guidance counsellors to coordinate the guidance programme
under the d¡rection of seniòr management. A whole school approach thus ensures that our school
maximises its resources for guidance through the identification of roles and responsibilities for
school management and staff in the provision of appropriate guidance to students. The roles
expanded below are not exhaustive, nor are they intended to be prescriptive. The main roles and
responsibilities Within our school are:

ì

(a) Board of Management

The board of management has a responsibility to ensure that the provision and practice of guidance
in the school is of the highest possible standard. The board of management manages the school in
accordance with the Education Act (1998) and the Articles of Management for Community Colleges.
Each school is required to comply with the Education Act (1993) and provide students with "access to
appropriate guidance". The board of management is the data cantroller. The board considers and
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applies the general principles of the GDPR when preparing any training documents, codes, specific
privacy policies etc.

(b) Senior Management

The principal controls the internal organization and management of the school, and exercises

supervision over the teaching and non-teaching staff. The deputy principal is in charge of the school
in the absence of the principal. ln the absence of the principaland deputy principal, an assístant
principal is placed in charge of the school. The senior management team also have a responsibility to
ensure that whole school guidance is of the highest possible standard. This includes managing the
process of guidance planning in cooperation with the guidance counsellors, school staff and other
school partners such as parents.

(C) Guidance Counsellors

Guidance counsellors because of their specialist training have a professional role in each of the main
areas of guidance: personaland social, educational, and career. ,Within personaland socialtheir role
for example may involve publicising to the students and parents the work of the guidance
counsellors and the guidance counsellors availability to individual students for an appointment at any
time (within the framework of guidance hours available). Their educational role involves many
aspects such as assisting the SEN co-ordinator'in assessing incoming students prior to the student's
entry to the school or liaising with management, year heads, tutors and class teachers concerning
pupils who require intervention or offering those pupils counselling with regard to study techniques,
educational planning and personal organisation. Their career role may involve addressing all students
in 3rd Year and Transition Year prior to them chooSing their subjects for the Leaving Certificate. The
guidance counsèllors will also address a meeting of parents on the same top¡c. ln addition, the
guidance counsellors have a key role in collaborating with school management in the development
and review of the school guidance plan and the integration of guidance into the curriculum.

The guidance counsellors work collaboratively with all staff members and management. They meet
regularly with the principal and deputy principal. The guidance counsellors have stroñg links with
outside supportive agencies and are members of the student support team and critical incident
teams' The guidance counsellors are. involved in testing pupils and assist in the accommodation of
pupils with learning difficulties at examination time. The gu'idance counsellors aie involved in
delivering the guidance modules for LCA and Ty.

The guidance counsellors as mandated persons are also well positioned, due to the nature of their
work, to react to any child protection concerns. Where required, the guidance counsellors create and
maintains a 'safe space' for the student. ln all personal and social guidance counselling, the guidance
counsellors operate within professional guidelines including child protection procedures. This WSG
plan includes specified time allocation for the guidance counsellors to be available for one-to-one
guidance counselling and time allocation for the role in supporting the organisation and work of the
stud e nt su p po rt tea m (Circu I ar OO02 / 2023, Ci rcu I a r OOO3 / 2023, Circu la r OOq / ZOZZ,).

More information on the personal and social role of a guidance Counsellors are detailed in
lnformation Note for Schools in relation to Personal and Social Guidance Counselling OOO}/2023.

The guidance counsellors collaborate with all members of the school community and in particular
with those who hold designated pastoral responsibilities relating to students, staff and members of
the wider community connected with the school. They actively engage with wellbeing coordinators
and all members of the student support team and outside supportive agencies. They are members of



the student support and critical incident team. They manage the referrals to external agencies as

appropriate and liaise with the individual students and their parents or guardians. They coordinate

their work with wellbeing coordinators and tutors. The guídance counsêllors have a specific mission

toward the holistic, pastoral care and personal development of the entire student community.

(D) Whole SchoolGuidance Team (WSGT)

As WSG in Enfield Compunity College is extensive and encompasses many elements of school life,

it's planning, and practice is not left as the responsibility of any one individual in the school. Rather; a

WSGT who support the design and development of a WSG progrämme and plan. The WSGT

comprises the principal, deputy, guidance counsellors, SPHE, SSE and wellbeing coordinators. The

role of the WSGT is multi-faceted and aims to foster an inclusive and supportivq approach to WSG.

This includes, but is not limited to:

o Designing a WSG plan to meet the needs of the whole school community throughout the
academic year.

o Overseeing the implementation of the WSG plan.

o lncorporating student and parent voice when possible and appropriate.
o Reviewing the WSG, an ever-evolving document, which aims to meet the diverse and broad

ranging guidance needs of the whole schoolcommunity.

The work of the WSGT incorporates all areas of guídance (personal, social, education and career).

The WSG team also monitor current WSG provision and pians for any amendments or changes. The

school conducts an ongoing needs analysis so as to determine the guidance requirements of
students and their parents through existing SSE mechanisms.

Other teams, including the SSI also provide inputs and recommendations to the WSGT for
consideration. Whole staff Oide supports are also considered by the WSGT.

(E) Student Support Team (SST)

The SST is made up of management, guidance counsellors, SEN coordinator and wellbeing
coordinators. The team meets weekly to review the needs of students. The meeting has a specific
agenda and minutes are recorded. This is a forum for sharing information and concerns in a safe and
confidential setting. What is discussed at SST meetings relating to individual cases is confidential to
the team and any follow up required is decided upon and assigned to a member of the team.

(F)SEN Coordinator

SEN coordióation is directed by, a team. They direct the'provision and application of resources for
students with special educational needs and/or specific learning difficulties. The deputy principal is
part of the team and he liaises with the staff, parents/guardians and outside agencies. A member of
the team will apply for assistive technology as required. The deputy principal civersees timetables for
students requiring learning support and assistance. The team and deputy principal liaise with special
needs assistants, guidance counsellors, year heads, subject teachers and principal.

(G) Subject teachers and Department planning

WSG acknowledges that all school staff have a role in providing guidance to students. This is reflected
in individual subject department plans. Subject teachers have a final line role of responsibility for the
education of all students in their classes. The subject teacher is the key in helping students to achieve
their full potential and assists in identifying students and giving support. Subject teacherq have a key
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role in prov¡d¡ng support to students and information and advice relating to their subject disciplines

and related careers. Some teachers have additional formal responsibilities through management,

pastoral care roles, coordination roles and through participation in programmes such as SPHE.

lndividual teachers may be sought out by students on an informal basis for advice and information.

All teachers may consult with the guidance counsellors on the needs of an individual student and/or
refer the student to the guidance counsellors or SEN coordinator when specialist competence is

required with due regard to confidentiality.

(H) Other Support Staff

o Class Teacher

The class teachêr takes a particular interest in the activities and progress of the students ín a class

group and helps the students to be positive in their behaviour and work. ln addition, the class

teacher serves as a special link between the school administration änd the students and co-operatei
with the wellbeing coordinator in ensuring the students observance of the school rules.

o Year Group Wellbeing Coordinators (ln lieu of traditional "Year Heads")

The wellbeing coordinator has general responsibility for the welfare of a year group. The wellbeing
coordinator oversees the student's attendance, punctuality, academic performance and behaviour
and liaises with the parents/guardians of the year group. The wellbeing coordinator works closely
with the subject teachers, class teachers, guidance counsellors, deputy principal and princípal. The
wellbeing coordinator also links w¡th outside agencies in conjunction with the above.

a Guest Speakers

Guest Speakers are engaged by School personnel with regard to LMETB protocols and guidelines for
visitors to schools, to support the three dimensions/areas of guidance. Guest speakers are designed
to bring their own unique experience, knowledge, expertise to the student, staff and parental body.
Guest speakers work in conjunction with existing school programmesßubjects/areas of guidance so
as to augment and support existing provision.

(l) Parents/Guardian

This Plan adopts the legal definition of parent as set down in the Education Act, 1998, The plan
iecognises that parents/guardians play a pivotal r.ole in developing, promoting and supporting the
growth of their child both at home and within the school. Parents/guardians play a vital role in
shaping their children's attitude to school. A suppo'rtive home environment shapes attitudes that
promote the holistic development of the child. lt is important that parents are aware of and support
this plan together with other school policies and procedures. Parents/guardians are further
encouraged to involve themselves in positive participation in school life in order to facilitate the'
development of mutual and beneficial links between school and home. The Parents Association in
hosting seminars, builds the personal capacity of parents. Parents can also participate in the
guidance process through:

(i) Consultation with the guidance counsellors and other school staff.
(ii) Attendance at relevant information and other meetings at school.
(iii) Contributing to the development and review of the school guidance plan

(iv) Providing personal assistance to the school guidance programme.
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(J) Students

This plan seeks to attend to the welfare of every student and their ríght to participate in and benefit
from education.'lt helps students to focus on their personal responsibility for their own behaviour
and to experience the value of being a responsible and participatory member of Enfield Community
College. Students have an important part to play in creating and susta¡n¡ng a positive atmosphere of
mutual trust and respect that nurtures teaching and learning. The student council affords students
an opportunity to voice their opinion and become involved in the daily life of their school.

Life Skills, SPHE, Wellbeing and CSPE cover many aspects of personal and social development. Here,

students develop an awareness of their own needs and difficulties and come to know how to.ask and

who to ask for advice and help. Because ECC adopts a whole-school approach to guidance students
are free to approach any member of staff with their concerns. Accordingly, a student may talk to a
subject teacher, class teacher; wellbeing coordinator, guidance counsellors, deputy principal and
principal as they see fit. Fellow students also have a part to play in supporting their peers in difficulty,
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4. Current Whole School Guidance Programme & Provîsion
4.lTíme allocatíon - lndividual, small group and cldss group support

Guidance and counselling support is offered on an individual, small group or class group basis. The

focus of counselling is on the personal/social, educational, and career issues, individually, in small
groups or as part of timetabled class contact. The school counselling service provides a caring
context for counselling, engages in advocacy where appropriate and supports young people in
personal crises.

lndividual Counsellíng is an interactive process to help the student to understand their personal
reality in a safe, supportive environment and help them deal responsibly with their needs.

Group work is offered under the direction of the counsellors and adopted frequently for restorative
practice meetings. Depending on the context and the group this can be the most effective form of
support for individual members, where students can learn that they are not alone in their experience
and receive healing from one another. All group work will only take place where there Ís proper
supervision and permission.

Class group support is timetabled in nature under the supervision of the guidance counsellors and by
the allocation of the principal. The guidance counsellors remain at all times sensitive to the
developmental stages of the students.

4.2 Delivery of Guíddnce & Counselling (one-to-one, small group etc.)

The 20L7 and 20L8 Allocation Circulars state -
"The Minister requires schools to odjus¡ their Guidance Plans to meet Action 9.1 in Action ptan for
Education 2077, which stotes thot the Guidance Plon shoutd "ihclude specified tíme ollocation for
guidance Counsellors to be ovailabte for one-to-one guidonce counselling ond time allocation for
the role in supporting the organisation qnd work of the student support reom"

While guidance is a whole-school activity, the centràl and critical role of the guidance counsellors is
vital, particularly for the availability fòr one to one guidance and counselling. The latest model places
responsibility on school leaders to use the guidance provision for the maximum benefit of students
(see tâble 1, Appendix 2). /

ln order to meet this requirement to implement one-to-one and small group guidance and
counsellinþ as ex-curricular i.e., outside the structured subject timetable, table 2 in Appendix 2
identifies how this ex-curricular time for the guidance counsellors is calculated. ln addition, the
guidance provision for whole class and year group intervention is also identified.

Guidance at Junior Cycle in Enfield Community College is linked to SPHE and Wellbeing. Ty have a

dedicated weekly guidance class. while senior cycle guidance is aligned to LCVp,

4.3 Junior and Senior Cycles Guidance programme

The schools vision is to supply an effective and community guidance service which enables our
students and their parents to acquire knowledge and develop competencies for.futuie careers, to
broaden their horizons and to strive to be successful on their pathways in life. The pfogramme aims
to address the needs of all students within the school community.
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The Junior Cycle programme includes guidance related learning, in line with Circular 0028/2023
There are two means by which classroom guidance related learning is included on the school

timetable at Junior Cycle:

(l) Wellbeing hours: ECC provides a minimum of 400 hours of Wellbeing açross the three years of
Junior Cycle. Of these 400 hours, 335 hours are used'for the provis¡on of Social, Personal and Health
Education (SPHE), Civic, Social and Political Education (CSPE) and Physical Education (PE) across the
three years of Junior Cycle. The balance of 65 hours are accorded to other wellbeing-related content,
including guidance relàted learning and;

(ii) Other areas of learning: classroom guidance related learning are also provided to students outside
of the provision of Wellbeing.

The whole school delivery in guidance provision at Enfield Communiiy College is best identified by
the summarised charts below:
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Vocational / Gareer

ALL

ïmetabling
One to One

Whole Class
Guest Speakers

Timetabling
Differentiated

Learning
Whole Class

Outside
Agencies

Psychometric
Test¡ng

ICT One to
One

Classroom
Guidancq

One to One

Psychometric
Testing on

. Classroom
Guidance

One to One

One to One

ALL

Guidance
Counsellors

Guidance
Counsellors

Management
Teachers

Management
Teachers

SEN
Coordinator

Guidance
Counsellors

Teachers
'Guidance

Counsellors
Teachers

Guidance
Counsellors

/SEN Co
Ordinators

Management

o Employing effective personal learning/exam strategies

o Review one's goals & carêer aspirat¡ons and establish
how one's personal qualit¡es, behaviour, self-þelief &
expectations are influencing education, career goals &
life choices

o Recognise the importance of knowing if career related
information is from a reliable source, up{o-date &
accurate

o Choose subjects (levels) & educationaloptions in line
with further/higher education/ training & chosen
career path & abilities

o Developing & maintaining self-esteem & a positive self-
concept

o lnteracting effectively with others
o Devêloping & growing throughout life
o Describe personalstrengths & resources which can be.

used during times of change & transition

o Make informed decisions on future education/training
opportunities using career related information taking
account of thêir interests & abilities

o ldentiff and describe personal qual¡t¡es, strengths,
interests, attitudes & values, feelings & emotions and
how they influence behaviour.

o Establish how career related information has been used
to make career decisions

SCHOOL BASED GUIDANCE ALL

ALL

ALL

JCl onwa

TYILCI

TY/LC/6th
class

ALL

ALL
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One to One

Staff Timetabling

Solas
Youth Reach

LINK SCP
Outside

Agencies

ALL

tT's
Universities
Enterprise

Whole Group

Facilities
Outs¡de

Orqanizations

Outside
Organizations

ALL

Whole Group
Facilities

tT's
Universities

Whole Group

Outside
Organizations

Guidance
Counsellors

Management

Management
Guidance

Counsellors

ALL

Guidance
Counsellors

Guidance
Counsellors

Teachers

Teachers

Management
Teachers

ALL

Management
Guidance

Counsellors
Teachers

. Plan their learning path in line with career goals &
aspirations

. Choose subjects (& levels) & educational options in
line with further/higher educat¡on/ training & chosen
career path & abilities

. Demonstrate how educational options & achievements
relate to life & work goals

o Avail of opportunities & career exper¡ences to develop
one's potential

o Develop effective coping strategies for dealing with
change & transition

o Understanding the world of work & life roles

o Explore differences between career areas &
requirements (including educational options) for
working in different fields

o Explore the educatlon requirements for further study &
career interests

. Recognise the link between subjects (&levels),
extracurricular activities & different career paths

o Utilise networks to enhance career development
opportunities

¡ Evaluate work experience to-date & identify learning
arising from this work experience

o Making educational choices in line with career
aspirations

o Explore subject (short course) choice & subjects for
junior cycle/senior cycle

o Explore subject choice requirements for further/higher
education, training & employment

r'

o Guidance Counselling Service- Re; subject choices for
senior cycle and decide on career choices and CAO
applications.

o Vocational Subject Choice

o Early School Leavers Provision

EXPERIENTIAL GUIDANCE

o Career Expos

o Open Days

o Participation in the BT Young Scientist & Student
Enterprise Programmes.

o Local Business Partnership LCVP - Visitors in, Visits
out

o Work Experience

HOME.SCHOOL PARTNERSHIP

o lnformative parent evenings; CAO, 3rd Yr. Subject &
Programme Choice, 6th Class Open Night, 1st year
lnduction Night

o Mocl( lnterviews . Demonstrate the abtltty to parttctpate tn an tntervtew leacners uutsrde
Interviewers

I\ILÇI

ALL

ALL

FEW

ALL

TYILCI

LCz

TY/LCVI

TY/
LCA/LCV

ALL

TY

ALL
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Educational
This is and would include such areas as / course level, motivation and related

ALL

JC3/TY

ALL

ALL

ALL

ALL

ALL

TY

ALL

ALL

ALL

TY/LC1/L(

ALL

JC3/TY

ALL

Staff
One to One

Differentiation
instruction

Facilities

Facilities

Facilities Staff

Facilities Stafi

Facilities Staff

tcT
.One to One

Whole Group

Differentiated
Teaching

Teaching
Differentlated

Wholê Group

Whole Group

Facilities
Whole Group

ALL

Guidance
Counsellors

Management

Management

eLearning
Coordinator

Management

Management

Teachêrs

Teachers
Subject

Departments

Management

SEN Team
Teachers

Subject
Departments

Subjéct
Departments

Management
Program

Coordinator

o Employing effective personal learning & exam strategies

o Explore subject opt¡ons for Junior/Senior cycle

o Choose subjects (& level) in line with their own interests
& abilities

. Assess the knowledge, skills & attitudes that meet life &
work goals

. Access information re further
study/employmenUapprenticeships

o Making educational choices in líne with career
aspirations

o Participate in a range of activities & tasks to enhance
emotional, social, cognitive & physical development

o Demonstrate effective social skills when cooperating,
collaborating & negotiating with peers & teachers

o Analyse the knowledge &.skills one is acquiring from taking
spec¡fic subjects & extra-curricular activities

o Plan & participate in work opportunitiés in line with their
career goals & aspirations

o ldentify transferable skills & identify career areas that
these apply to

o Making educational choices in line with career
aspirat¡ons

CURRICULAR SUPPORT

o lndividual Guidance meet¡ng re; subject choice

o Coie Curriculum keeps options open

o Resource lnvestment for subject departments

o ICT Support

o Maximum choice of subjects at Senior Cycle

o Open pick of subjects

o Sampling of subjects for TYs

o Teachers use various teaching methodologies,
implementation of effective group work and Assessment
for Learning.

o Mixed ability classes

o Differentiation for all levels including high achievers

o Focus Weeks e.g. Science Week, Maths Week
WeekWellbei

o Programme Choice - TY, Leaving Certificate, LCVP
Programme.
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. lnduction days for TY and lst year students
o Analyse one's own tnteractton wtth peers, teachers &

employers & identify behaviour patterns which may be
with others

Care Team

vvnore ('roup
Outside

Agencies
JClTrY

LCltLC2

JC3tLC2

ALL

One to One

Mock Papers
One to One

SEN Team
Outside

Management
Teachers

Management

SEN
Coordinator

o Reflect on their learning style & attitudes towards
learnin

o Evaluate their knowledge, skills & learning & determine
how these relate to further learnin

o Participate in a range of activities & tasks to enhance
emotional, social, cognitive & physical development

o Parent & Student Teacher meetings at senior cycle

o Delay decisions/recommendations around sitting
as possiblefor ashonours

o Learning Support for students with SEN

ALL

Psychometric
Testing

Clàssroom
resources

Outside
Agencies

SEC
Cômpass

Compass

Outside
Agencies

Mock Papers

Whole Group

tcT
Facilities

ALL

Guidance
Counsellors /SEN
Cordinator

Guidance
Counsellors

Têachers

Guidance
Counsellors

Teachers/ SEN
Team

Subject
Departments

Teachers

Teachers

ALL

ICT Teachers

ASSESSMENT & STANDARDIZED TESTING

o Analysis of State Exam results - subject department
meetings, subject teacher and management
meetings, staff meetings.

o Term exams & reports

o Choose subjects (& level) in liñe with their.own
interests & abilities

o Choose subjects (& levels) & educational options in
line with further/higher education/ training & chosen
career path & abilities

o Reflect on their learning style & attitudes towards
learning

o Explore subjects in terms of the knowledge & skills
assoc¡ated with different areas of study/careers

o Evaluate their knowledge, skills & learning &
determine how these relate to further learning &
career opportunities

ALL

Sixth Clas

-rYlLC2t

LCA2

JC1

JC3/LC2

JC3tLC2

ALL

ALL

TY
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. Classroom Based Assessments Teachers Whole Group JC

ALL

JC3tLC2

JCS|LC2

JCstLC2

LCfuLCV

ALL

ALL

ALL

ALL

JC3tLC2

JC3tLC2

ALL

TY

Whole Group

One to One

Facilities

One to One

VLE

Whole Group

Whole Group

ALL

Whole Group

Whole Group
One to One

Whole Group

Whole Group

Whole Group

Teachers

Teachers

Teachers

Teachers

Teachers

Teachers

Exam
Secretary

ALL

Teachers

Class Teachers

Guidance
Counsellors/Class
Teachers

Management

ïeachers

o Developing & maintaining self-esteem & a positive
self-concept

o ldentifo their learning styles & study habits

. Recognise the importance of learning for achieving

o Develop effective study skills & habits

o Develop effective study skills & habits

o ldentify their learning styles & study habits

o Subject Briefs e.g. Geography, History

o E- portfolios

o Key Assignments

¡ State Exams Junior Cycle, Leaving Certificate,
Leaving Certificate Applied

MOTIVATION & LEARNING

o Study skills @ SPHE

o School Journals - tracking graphs

o Provision of study planner

o Display of Study Skills Posters
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Whole Group
Compass

Whole Group

One to One

Whole Group

Whole Group

ALL

Whole Group
Library

Whole Group
Literacy &
Numeracy

Boards

Whole Group
Literacy &
Numeracy

Boards

Whole Group
One to One

One to One

Whole Group

Whole Group

Compass
Whole Group

Wellbeing
Coordinators

Management

Teachers

Teachers

Management

Teachers

ALL

Library
Coordinator

Literacy &
Numeracy

Coordinator
Teachers

Subject
Departments

Teachers

Literacy &
Numeracy

Coordinator

Literacy &
Numeracy

Coordinator

Literacy &
Numeracy

Coordinator

ALL

o Reflect on their learning style & attitudes towards
learn

o Adopt behaviours & attitudes that will help real
education & career goals

o Adopt attitudes & behaviours to promote onêself

o Reflect on the¡r learning style & attitudes towards

o Adapt behaviour to enhance interactions with others

o Evaluate study habits & exam taking skills & identífy
in which one can ¡m rove skills

.

o Tracking of Exam results - follow up with students &
parents

o Attendance Strategy

o Awards

o Teacher Feedback

o Assemblies

Compass- all exam reports updateda

o

LITERACY & NUMERACY STRATEGY AND SCHOOL
IMPROVEMENT PLAN

o School library upgraded-books to su¡t pupils reading
ability. Planned for new school open¡ng in 2026

o Numeracy & Literacy Boards

o Keyword display & notebooks

o ParenVStudent & Staff reading initiatives

o Table quizzes/games

o Drop everything and read

o Whole schoolapproach

ALL

ALL

JC/LC

ALL

ALL

ALL

ALL

o ldentify and describe personal qualities, strengths,
interests, attitudes & values, feelings & emotions and
how they influence behaviour

o Demonstrate problem solving strategies
o Explain how self-esteem & self-concept can influence

goal setting & decision making
e ldentify effective social skills & behaviour
o Explain how their behaviour & attitudes can influence

the feelings & behaviour of others
o Describe how others'attitudes, expectations &

behaviour affect them.
o Express feelings appropriately with others
o Demonstrate appropriate communication & behaviour

when cooperating with others
o Join networks to enhance their own personal,

educational & career opportunities
o Demonstrate social/other networking skills
o Participate in a range of activit¡es & tasks to enhance

emotional, social, cognitive & physical development
o Ask for help when required

ALL

ALL

ALL

ALL

ALL

ALL

ALL
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o Maths week Subject
Department Whole.Group ALL

ALL

ALL

ALL

ALL

ALL

ALL

ALL

ALL

ALL

ALL

ALL

o Reflect on their learning style & attitudes towardsI learning
o Evaluate study habits & exam taking skills & identify

ways in which one can improve skills
o Analyse the knowledge & skills one is acquiring from

taking specific subjects & extra-curricular activities
o lmplement a study plan
o Plan for taking exams

ALL

ALL

ALL

ALL

ALL

ALL

ALL

Whole Group

Website
School App

Website
School App

VLE

ALL

Whole Group

One to One
Difierentiation

Compass
ICT Facilities

ICT Facilities

Whole Group

One to One

Whole Group

One to One

Differentiated
Learninq

Outside
Agencies

Differentiated
Learning

Differentiated
Learninq

Differentiated
Learning

Differentiated
Learning

ALL

Literacy &
Numeracy

Coordinator

ALL

ALL

SEN Team

SEN Team

Staff

SEN Coordin.

SEN
Coordinator

SEN
Coordinator

Management

Teachers

SEN
Coordinator

SEN
Coordinator

SEN
Coordinator
Teachers

Teachers

Teachers

SEN
Coordinator

o Developing & maintaining self-esteem & a positive self-
concept

o ldentify and describe personal qual¡ties, strengths,
interests, attitudes & values, feelings & emotions and
how they influence behaviour

o Explore external influences on feelings, behaviour &
attitudes

o Explain how self-esteem & self-concept can influence
goal setting & decision making

o Adopt effective strateg¡es for coping with change &
transition

o Avail of opportunities & career experiences to develop
one's potent¡al

¡ Develop effective coping strategies for dealing with
change & transition

o Employ effective problem solving & decision making
strategies

o World book day

SEN SUPPORT

o SEN Policy

o Student Support Files

o TeacherAwareness - Compass SEN

o Compass

o lndividualCPD

o ReferralSystem

o Small group withdrawal

o Team teaching / Collaborative T_eaching

o Part time withdrawal
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o Differentiation Teàchers Difierent¡ated ALL

ALL

ALL

ALL

ALL

ALL

Differeintiated
Learning

ICT Facilities

ICT Facilities

Facilities

ICT Facilities

SEN
Coordinator

SEN Team

SEN Team

SEN
Coordinator

SEN
Coordinator

o Employ effective assessment techniques when taking
exams (time & stress management)

o Develop their learning strateb¡es & study habits

o Early intervention for struggling readers - Paired
reading

o RACE during ln-house exams

. Touch typing

o Read Write Gold

o Use of Assistive Technology
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Personal and Soctat
This would skills crucial to the students'education and careers decision

ALL

Programme
Plans

Meath Rape and
Sexual Abuse

Centre

Whole Group
Programme

Plans

Staff and

policies
Programme

Plans

Facilities

Timetabling
Whole Group

External
Counsellors

External facilities
Outside

Speakers

ALL

Teachers

Teachêrs

Fundraising
Coordinator
Teachers

SPHE
Department

RE Teachers

PE Teachers

Guidance
Counsellors

ALL

Program
Coordinator

o Eeveloping & maintaining self-esteem & a positive self-
concept

o lnteract effectively with peers & teachers to build
positive relationships in life

o Develop effective coping strategies for dealing with
change & transition

o Reflect on their networks & how these. can be utilised

o Explain how their behaviour & attitudes can influence
the feelings & behaviour of others

o .Describe how others' att¡tudes, expectations &
behaviours impact on their feelings & behaviours

o Participate in.a range of activities & tasks to enhance
emotional, social, cognit¡ve & physical development

o Explore differences between career areas &
requirements (including educational options) for
working in different fields

o Review one's goals & career asp¡rations and establish
how one's personal qualit¡es, behaviour, self-belief &
expectations are influencing educaiion, career goals &
life choices

o Demonstrate effective socialskills when cooperating &
collaborating

CURRICULAR/CO.CURRICULAR

o SFHE classes

o RSE

o Fundraising Projects

o Restorative Practice Programme

o Religion

oPE

o Guidance Classes

o Life Skills

o TY/ lnduction Days

ALL

JC

ALL

JC/TY/LC

ALL

ALL

ALL

ALL

ALL

TY
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Resource Room
tcT

One to One

Supporting
Orqanizations

Supporting
Organizations

Supporting
Organizations
Whole Group

Supporting
Organizations

Supporting
Businesses/Ben

efactors
Websites

Local business
CFE

Universities

Supportihg
Organizations

Sporting Bodies
e.g. GAA

Local Facilities

Facilities
Excursions
One to One

Excursions
Whole Group

ALL

SEN
Coordinator

Science
Teachers

Match
Teachers

Literacy &
Numeracy

Coordinator

English
Teachers

Greeh Schools
Coordinator

Guidance

ALL

Teachers

Teachers

Teachers

ALL

o Reflect on the¡r learning style & attitudes towards
learning

o Evaluate study habits & exam taking skills & identify
ways in which one can improve skills

o lnvestigate educational/apprenticesh¡p, tra¡ning/work
opportunities

o Recognise the link between subjects (&levels), extra-
curr¡cular act¡vities & different career paths

o ldentifo transferable skills & identify career areas that
these apply to

o Build nêtworks to promote career development &
learning

o Explore volunteering for personal lcareer development
purposes

o Demonstrate problem solving strateg¡es
o Employ decision making strateg¡es to make
. Explore external influences on feelings, behaviour &

attitudes

o Participate in a range of activ¡t¡es & tasks to enhance
emot¡onal, social, cognit¡ve & physical development

o Demonstrate social/other networking skills
o Demonstrate an openness & ability to interact with

diverse groups

o Assess the knowledge, sk¡lls & attitudes that meet life &
work goals

o Science Week

o Maths Week

o Poetry Aloud

o Wellbeihg Week (Healthy/Active School's Week)

o lnclusion Week

o Stand Up Awareness Week

Sports: e.g. Football, Basketball, Hurling etc.

Arts: e.g. Choir, Musicals, Talent Shows Book Clubs, Art
Club etc.

Other: History Club, First Year Board Games, Walking
Club etc.

o TY Programme e.g. Enterprise Programme, School
Educational Trips

o Avail of opportunities & career experiences to
one's potential

Program
Coordinator

Local Enterprise
Office

Supporting
Businesses/

Benefàctors

TY

SOME

ALL

ALL

ALL

ALL

ALL

ALL

ALL

ALL

ALL

ALL

AL!-

251 Page



l. Gounselling
o NEPS
o NCSE

o Guidance Counsellors
r Management

o Change behaviour & attitudes to enhance self-esteem
& self-concept

o Reflect on the steps required to make an effective
transition from school to further/hig her
education/traíning/employmenVapprenticesh ip

Management
External

Counsellors
One to One

ALL
G.C.

ALL

ALL

One to One
Pastoral Care

Policy
External

Counsellors

GPs;
NEPS;
P¡eta,

CHAMS
JIGSAW

Wellbeing
coordinators;
Class Tutor;
Management

Managêment
Guidance

counsellors

o Adopt behaviours & attitudes that will help realise
education & career goals

o Adapt behaviour to enhance interactions with others
o Accept one's own limitations

o Build relationships with employers/learning providers

2. Assemblies and Pastoral Care System
o (meeting with Wellbeing Coordinators, Class Tuto¡

G.C., Management)

Family Support
Services;
CAMHS;
Gardaí;
Túsla

LINK Personnel

TUSLA
Guest Speakers

Guest Speakers

LINK
Personnel

Management

Teachers

G.C.

Management

Programs
Coordinator

o Seek out significant others who will challenge &
develop one-self

o Evaluate strategies one employs when resolving
conflict with others

o Evaluate the effectiveness of social/other networks that
one is a member of

o Develop effective coping strategies for dealing with change &
transition

o ldentify and describe personalqualities, strengths,
interests, attitudes & values, feelings & emotions and
how they influence behaviour

o Explore external influences on feelings, behaviour &
attitudes

o Explain how self-esteem & self-concept can influence
goal setting & decision making

o Demonstrate effect¡ve social skills when cooperat¡ng &
collaborating

o lnteract effectively with peers, teachers & employers to
build positive relationships in life

o Encourage inclusive behaviours & attitudes in others

o Liaise with;
i) Educational Supports ii)
Health & Welfare Supports

4. LINK

5. Personal Development Programmes
i) Mentoring Programme

o First Year Students
o lnternational Students
o Fifth Year (LC1) Students
o Sixth Year Students20)6

6. Programme lnduction Days
o lnduction Day
o Transition Year
o Open Night (incoming 1st years)
o Transition Meeting for incoming lst years

ALL

ALL

Sixth Clas
TY
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7. SEN
o Learning support
o Early reading intervention
o Socialskills
o Behaviouralskills
o Organisationalskills
o Self-management classes
o leam leach¡ng
o EAL

o lmplement a study plan
o Plan for taking exams
o Employ effective assessment techniques when taking

exams (time & stress management)
o Develop personalqualities & skills which meet career

goals & aspirations
o Demonstrate the employability skilis necessary to

secure & stay in work
o Assess barriers to equality & inclusion in the workplace

& in educational settings

SEN
Coordinator
SEN Team

SENO
SEC

RACE
Primary Feeder

Schools;
Youthreach;

College
Admission
Off¡cers;
National
Learning
Network;

PLC Colleges;
CAO;

College
Disability
Officers;
SOLAS;
TUSLA.

ALL

ALL

ALL

Library;
Assigned

Toilets; Lockers;
Canteen; water
fountain; etc.

Shoebox
Appeal;

Supervalu; TY
Coordinator

Management

Management

. Use facilities & resources to inform career decision
mak¡ng.

o Build relationships with employers/learning providers
o Avail of opportunities & career experiences to develop

one's potential

o Developing & growing throughout life
o lnteracting effectively with others (face{o-face & online)
o ldentify effective social skills & behaviour
o Explain how their behaviour & attitudes can influence

the feelings & behaviour of others
o Describe how others'attitudes, expectations &

behaviours impact on their feelings & behaviours
o Explore ways of communicating and resolving conflicts
o Analyse one's own interaction with peers, teachers &

employers & identify behaviour patterns which may be
influencing relationships with others

Local Gardai
Seamus Whitty

Addiction
Counsellorss

Psychologist -
lmelda Garvey
Charities e.g.

RSA
Rape Crisis

Centre
Pieta House

Local Nursing
Homes

HSE

ALL

ALL

LC1

ALL

Awards Night
Sponsorship

ALL

eLearning
Coordinator

SPHE Team

ALL

SOCIALAWARENESS

o lnternet Safety presentation

o Life Skills Presentation Meath Life Education

o SocialAwareness : Shoe Box,
Daffodil Day' Vincent de Paul, Rape Crisis, local
nursing home, Jigsaw, Meath food bank, Pieta House
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SPHE Team

SPHE Team

Coordinating
Teachers

SPHE Team

Coord¡nating
Teachers

Coordinating
Teachers

Coordinating
Teachers

Coordinating
Teachers

Fundraising
Coordinator

o Addiction Programme

o Anti-bullying presentat¡on

o Road safety presentation

o Healthy Sexuality workshop

o Give Racism the Red Card

o CarolSinging in Nursing Homes

o Darkness into Light Walk/Singing

o Gaisce

o Health Promoting School

o Magazine Committee

o Peer Mentoring

o Stress Management Workshop o Evaluate strategies one employs when resolving
conflict with others

o Reflect on the benefits & limitations of communicating
online

o Evaluate the effectiveness of social/other networks that
one is a member of

o Reflect on one's tolerance, respect & openness
others with different abilities & from diverse
backgrounds & cultures

Developing & maintaining self-esteem & a positive se
concept
lnteracting effectively with others (face-to-face &
online)
Developing & growing throughout life
Demonstrate effective social skills when cooperating,
collaborating & negotiating with peers, teachers &
employers
Join networks to enhance their own personal,
educational & career opportunities _

Demonstrate social/other networking skills
Adapt behaviour to enhance interactions with others
Adapt behaviour to a variety of contexts
Encourage inclusive behaviours & attitudes in others
Employ effective problem solving & decision making
strategies

SPHE Team

Coordinating
Teachers

EPA
Whole Group

One to One ICT
VLE

External
Agencies

LCl

ALL

LC2

ALL

TYI

ALL

ALL

ALL

ALL

ALL

ALL

o

o

a
a

Management Staff

o
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o Sporting Coaches

ALL

Whole Group
Facilities

Staff
Outside

Speakers
Mentors

VLE
Website

Compass
BOM

Local Facilities
Library
Outside

Agencies
Whole Group
One to One

ALL

Management
Coordinating

Teachers
Subject

Departments
Guidance

Counsellors

Class
Teachers

Year Heads
Parents

Association
SEN Team

Management
eLearning

Coordinator
P.R.O
BOM

o lnteracting effectively with others (face-to-face & online)

. Explore subject (short course) choice & subjects for
junior cycle/senior cycle

o Explore subject choice requirements for further/higher
education, training & employment

o lnvestigate educational/apprenticeship, training/work
opportunities

o Recognise the link between subjects (&levels), extra-
curricular activities & different career paths

o Attend to their wellbeing

o Change behaviour & attitudes to enhance self-esteem 8

self-concept
o Adopt behaviours & attitudes that will help realise

education & career goals
o Adapt behaviour to enhance interactions with others
o Accept one's own limitations
o Reflect on the steps required to make an effect¡ve

transition from school to further/higher education
o lnteract effectively with peers, teachers & employers to

build positive relationships in life
o Build relationships with employers & learning providers

. lnteract effectively with peers, teachers & employers to
build positive relationships in life

o Build networks to promote career development &
learning

y'

o Student Ambassador

o Student Council

HOME-SCHOOL PARTNERSHIPS

l. lnformative parent evenings;
o Open Night
o 1st year lnduction Night
o 3rd Yr Subject & Programme Choice,
o CAO & Future Choices lnformation Night for LC2

Parents
o Talks on Wellbeing, lnternet Safety etc.

2. Keep Parents informed via:
o Parent Têacher Meetings
o SchoolNewsletter
o Compass
o SchoolWebsite
o Parents Association
o Student Council
o Parent Representative on BOM

3. Encourage parental involvement
o Signing journal
o Surveys
o Book club
o TY foreign trip
o Talent show
o Musical
o Bingo
o Fundraising
o Paired reading program

ALL

ALL

ALL

ALL
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4. Financial Supports fór Parents
o ldentify barriers to equalityr & inclusion .& strategies.fOr

addressing these ba.rriers Manágement
One'to One
Pàstoral Care ALL

ALL

Absence

Attendance' 
Policy

Compass
o Demonstrate the employability skills hecessary to secure

& stay in work
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I'.Li:i* L"I: il,¡ea Lii. L*a¡.l. irlg: Lle'i¡e¡oping ll1,"s*lt'

Stüdent: rnay not progresr.threugh allfour sfages of the ccntinuurn nor do so !n a linearfu:hion i.e. studenb ffjit staÍl,at different point:, progressat d¡ffÈrent staße: and rnay need to re,¡isfrearlier ¡fdÉËs.

"lunior Cycle

¡kil$¡'and ¡Ëateménts ðf lÉû'aing
teacf ierl gue* sp€€l¡eq

Stüd€flt5 will þ€ ¡bleto: Sü¡dents $¡ñ¡l t¡a ¡h{e to:
- r<ieonfu and ciercrihe per:onai quatiües, - Ðen¡snstraie dìÈ Ëbilitï tc ilrãnrye itreir orirn
sfrenetlm. ¡nÈer€gåE attrtudes &võlüer, fedi¡".e= & b¡h¡viour¡, indr¡d¡ngbõd¡¡
reeJings & emoäons and howtlreginfluence ißiÆ¡ñenÉie
behaviour. Erçress feeiingr appr.opria*ely with others
-ãr,rytgre er<Þcnat.ir#luølcrson ãeelings, - D€¡nonsb-ate ãppropriatec*rrmuniatian &
behociq¡¡r &, ãtlift¡des behaviour vvhen raopËratinF with o*¡ers
' E¡wlaln hcirp ¡etf-eçteern &. self-<oncept can - E*plarelfie ra!* a"rut e*r:"iJ q*riti"i a t*¡r-
infuenregoaise@ng&declrienmaåing lelief h4 trad ontheiraffircducãtiÊ*t+dåtê

. Ätterri tb thei r r,ridlþing
-ldrentifieffectuz.wrial:þiils & beha'¡i€.ur - ûenr¡r¡st-rõte efferlì',¡e sccìal çkjììç ,¡rhen

- Explain i:sw thei.r b¿hauicur & anttudes can c*operarirg. cnllai:rimti ng & negotrating vrlih
influe;r:e the fealing: & beha'¡Íaur ':t 

.nher: eee,.s, te.srh¡rs & errpioyeir
- fiescribe hqtiÀ' øihe!:' attitu.i*, E*rpí,:1 effecii¡¿e si,iÅls,nhen resc,ivinã,:c,nilict
enpecratio es & beha'.,ìous-l I rî'pact cr. th.eii- r,¡itl-, ctl,:rs
ieelirugs & btharisurs - Jc'i¡ ner¡,'o¡fi.= t* erlhèn{Ê their r:rq¡, Ferso,nai.
- Erplore lreç of e+nrmunicating a*d edu:aä*nai &. careei. ep,poÉilnitp-:
r*nlrling confli,Cs - fr¿rrrun-cirate sogeÌ,iot\er netrr,urking rkìiis
- Hercgnìse tI* ímpotranre al ioieran.ce. - Ðen:,snst¡rt* ¿n ,rpennes.r &, a bifi¡hr tô intêraË
re-rp*ci & *penne:s u¡lhen rneeäng r:the,tl ruiá& diver:e grcupr
rulih different a.bil-ì:; & Êro m ii,¡erle
b*ckground:
- Oscr¡i¡¿ ihe 5Þges af adol*scent - Participte ¡r: a rénge ci arrjvities & iasks rÐ
development ec¡hance ernotir¡.n¡l, rorial. cegnili,re & ahysiral
- lcientffu tiie influe'oce cf change å. growtb developrnent.
orr rureJlbeing, life &. '¡ork ch sicc - f\5k í{rr hei p when r.equir*
-rdÈrdifïtrdnsäionlpoinbto ber*ade-'¡¡hiie - Eiariine how tt¡eï respond tø rfmnrge &
in gdrosl ¡:-anEiäon

- Describe personåil ;tretgths &. ressurcÉr - Ádopt eifest¡¡e strategiès for coping rarith
v¡h.ir*l <an be u:ed durirg ãmes af charge & change & f¡ansÍtioo
:¡ans¡iiÕn

Le*¡ n iiìg- in i¡lì3 ðr*,Ë i5 -çri pít¡;irtÊtl f,('/ ;

Senior Cycle

TY/tfiÂ¡fiÕujF teachem, zubjer,tteacher=, g'.re* speaTters

Ëompet€$c,e

Fevalopi'rg.&
rneintainirg sdf-
esteem8 a positÍu*
sdlf+oncepT.

lnteracti4g ì

ef,fecfivefowith
otlrers lfàE*tof¡e,e
& ontioe|

Ðeveioping &
grør,ving throughoui

.qñe"to-Ðn€, lcf

. sh¡de¡¡ts rr.¡il{ be abia to:
- As:ess hpvr' o*.'o o'nn ¡etr-.rtuern &. self-concept
ír.npacG øn others and hoqri'on¿'ç bef¡a¡is¡ur mag inffercnre
the {eetirgl & b¡hauiour sf others
- Revieran øcers goal:. & car.eer arpîrat¡,¡ns and esÞbltsh
howr o¡s:5 p*r*rml quahïles. behuiou4 setrf-Hief &
expectaäans are inffuencing educaÈirrn, c¿rær Èoals &. ltfu
Ehq¡re5

Strdents v'¡ill be ebleto:
- Êha*sa þeihaviovr &, attitud* ts rq,ha nre self-
eçleem & sÊff-f,{rncept
- ÀdoÉ beàair¡iours &. atlifudes tia¡trruil[ helË, realice

*ducaùsn & areer goals
-,sdapt beha'dinur tc e¡hance inteßctìÕrks wif}t
stl¡ers
- AcÊeFt úne'rrrvn limitõtiÐns

- Ânaly:e Õñe.'s ûwrn inte¡astion ÍJÌ?h Fr€et:r t=achers &.

emglo'yer: & identÌly behavrour patterr:s which rnay be
t nfi r.re n;i n g re l¿f ic nrni p¡'",.'it h c'tJ:*¡:
- Evaluatr sirategiel cn: emp!ri1": ¡¡isn re:cl',ti*g ærr*i:t:
rvith sth efs
- Refl*ct on Lhe be*e*i: & limíf¿ticns of rorrr,nuriicatng
anlrne
- Elr¿luare i,\e ¿ffe$ivÊns-..! cf mrial,¡di'nr- n¿twork that
*n¿ is a m¿nbe¡'¿f
- neflert on crne's toleran':e" lespecr & opennes: icr",.ar.is
otherE rvith diffrÈ¡ent aþilítie & frprp ,fn¡ers.q

hacþround: &. ¡ultu¡es
- 5n-ek cut si¡rnifiænt stÌrÈrs wfie \r¡ill chailerge & dq¡ekp
sne-self
-. RËflect o¡¡ o¡ds developmenN problern gsl'linË &
decision nraking stales . & idÊnËfi1 opportunÌtírs for
grorvth
- Revie¡¡ ffh,ort. ft!'n¡h. lreer 8¡ rvorl acävities & horv
these im,pad on one's lHellbeing & career clwices
- Errdluate one': coping sfyte fur deal*g vrith dr,ange &.
tran¡itiorr

- intem ci efÊctÍvely urlth prer:, teeciers å
*mplcyers tc buifd po=iiire reiãtionshitÌs in JlfÊ
- ãuile relatr¡rn¿hÌp¡. with empicyer:s .& l*arning
proviC*rs
-Adc.ptattitldes & behavioL¡¡s to gr¿m,ote oneself
at ir¿?er.,'¡eiÀ,s

- join:aii¿l,r¡1þe¡ nefycúrks to acliievÊ ffireeígeãis
- À,Japt behs^,,r.cur t¡r a'¡anelþ' rf f,e.fttÊx'L(

- fnrÕilråg¿ inclusiv¿ beh¡utõurs E{. ãüitudés ¡n

otl'rrr

- Arr¿íl af sFparÉun¡tier &' rareer Ðigerìen{ÈE !û
develop one': psientiel
- DetêTop effecrj*€ csping stræegie..l f<rr de.alirq
r+!th áenç &.b-¿nsÈicn
- E¡np[,of efierlire problen-r sr:l$ng &. dcr,lsiLrî!
mãktng rtrdtegjeg
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¡ aute l-¿:.anrea r-ït LËänttrltB: LraveluljrltË !¡rT L.e'ìl-il.tsrs

Jr¡nior Cycle

L€ð:fnirlg ¡n ¡h,i5 ;.råã i*

Senior fiycle

¡:ee¡:r,r¡riÍi iÍt tllll *i'ee ri 5ilp,üriigÕ bï:
Cu;rir*¿lqp':1l.?, LC, LeAr lüdlP" SFFÍE {opäsnã¡.t
l.r¡fñ.'euldaatce coünselio¡,.*uderit suppc'¡t tep¡¡,letrn¡ng.s¡gpoÉ teacherrTrl rcÂ.i Lc.vp & srbjdteadlers
fujlg[hûdsÞeãe_ç whole dass lgaming grcup-r¡¡ork, oreto-r¡¡¡e, jül-

Sh¡dentsu¡ili beableta: Stildenåsn¡ill beabletæ
- Reflect qri th€ir leaming styie & attizuies iowards - ,Develop their iear¡ing strategies Ei siudy habits
iearnr4g plãn the¡r iearning path in [i*e "adth career goaË:

= rvaíuate **dy.hab¡tc & e¡esr taki*g lkilJs & ideàrtfu irrays & arpiratran:
in which o*b ean inn.prove skilJs
- Á.naly:e dle hnowieCge.&. shlh orie Lç acqr¡iring from - Çhoùse s¡¡bjects f'& ler¡elsi & educ¿rional
iaking sperifir subjerts & ex,tra<urriiuiar artir.ities opticns in lìne ',vith ft¡lther/higher Educationl
- ÁsçeEs the l¡Èr¡\tledg*, s*ifla &. aititude Èh¿t me,¿t lìfu,9 training & chosen tarerr p,atir & abil"rtîes

w*alirgnaÉs - Ev¡{r.¡ête.th*irk*owledge, Ekiils&. harning&
- FefiecÈ on t1æ siepl required ta rnake an effective deternri¡re hov¡ ihesr reiat'e to f'r rther Ìeami,r.g ßr

iraasiäon f,.onr çchosi to furfhery'hi¿.her car.eer cppcnirnäie:
ed u.-a tlncl'?ai nin.g/err.plc,r¡¡ ent/a pprenirt=s hip
- RefleÉ on il-¡e Fl'Fû ¿lrd hnr,y it fa:il it¿tes prc'gres:ion lci
rrr à,r-¡r

fr:ar.r¡eç¡n¡t

when
tã*irE,eryni{t¿me &çifË5ç ¡rËnq€aql'rt}
- genì,or¡EtrdE hoyyedu¡ational oÞtions å
achiever¡ær¡ts.rel¿te to life & rvork,goals
- Cfraos*rubjtcts {&' level! in liræ wit}¡ their:or,r¡n
inierests & ¿bihties
- þplarelurhieets in tËrms.sf &e krÌçwíedg€t&
Ekills asEociahd y¡ith difie¡'ent areac af
¡tudy/øreer¡

c+re*r sapiia*tb.nq

tr¡ir¡in gô¡¡oriç otrpc¡tunider
- f;.ËcÞgnis€ Ëhe lìnk betoæçn s¡SlEttr
i&levels),. e.xtra-curricular ¿cijv;ies ¡ii
¡jifferent Eð rËËi Fst;ìr

$ages"ea'rl¡errevislttõneÈdrnayandS¡gesdifferentãtFrogrÈssç'0Ìnt$.differentatsrd1tIwrlsf.udÉntgfa:h¡¡nlinear¡¡n90donÞÍÊ$ntinuußltheofstãgårfourarl¡dlrr.¡ugþFrogfessnotrHãyS:tudËnts
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! e¡.)lË 1.J: å1-r.1 l-tl LËarlllllg: ueYerf'pil]g |rll.'rJäfeÊr raü] tfût¡nr¡.IrÊn ¿l]'c¡TÈfl¡J

.lunior Cycle

LÉ.i¡1rnå in :irit +re,i i; s":p¡in,-r:.: h-;:
j,¡n;rrr-i'ilttii;i CurrhwlumintludingflreVfdlbeÍngprogj-a,mme,Fraaneworkkefskiikand¡foternenlsofleamng
Tr-qä- guidafice ra¿¡nsellor, stu.ieflt sopparilwellbeinÊteõrn, subiect teach*rs, guest spæ.|æn
¡*1*ilroqir:lc,.Fr¿r- r*hoie ckss leaming groug'r.mrk, one-ta-one, JCT

{orîpqteîrÊ
U¡ing c¡r*er
relded
infsrm¡tisn &
5frlrr€s
appr¡rpriately

i*rforrnafbni
Underst*nding lfte
wcrÍdof r¡¡orh &
life rdes

ftianrging earuer
der¡elcpment.&
ddrsiö¡rinaking

Senisr Cycle

i€êrrrrl-,3 it' l¡i5 1!'Êa i-r ;LiFF"r:,rierl iT:
¡iurricl:am: TYP, LC., t-te, tÇtfF, SPtiE {optionalJ
-r¡¡¡í' guidance ccunsellor. TYll-f.*ltCVP & s¿ibjë{t teachers
[rlÉth*dt"i{.rËås. ope¡,r tËr¡rs, r¡¡oq* erçerienæ; rnock inf,.eryr'ea sessions, r¡,fts]e cfas$3earnin6. gnrug'wrrl, cn*to'=
one. ICT

maffi*

S'tudestts røüt t'e sHe to: Strdent¡ wifl be¡ble tal 5h¡dents will be able to: Sh*dents wilf beableta:

accessing career reiated ínfornr+{ian {e.g. Efi.rdy & r:arEeF ¡nteæst3 used to ¡nake æreer decisÈ¡r¡s infarmation & resources

personne{; cûmm.i.m¡ty wørkeß etc} sfu{iy/en}piclqnentlapprenäceshìps llræ u¡äh the}r career aspirationr âccurBte (Er€er related information

career reiat¿d ¡nfiorrr¡at¡o¡, îs frum a resources ¡n ternìJ of usefrdnes,. acrl¡rz¡cy & educationltraining..opporh,rläip5 using career rel¿ied
reløble sourrg upta<iate & arcurate relEablicy inf¿rmanon takin! aciount of their ini**rtr C
- ldel:tif,r how.tc, ¿ccess infarmaÈian - Use labsr¡r ¡narket i¡ends to ln{orrn areer ¿bilR'ies

scur(es ciecisåcn malong - tritique sreer reþ¿ieci inforrnation/rourres

canditicrn requirerner*= fincluciing ecucation¡i optionsi fcrr decisían: on one's preferencest-akrng accnr¡r¡r ci their r¿reer€s¿ls €¿ ¡scirat¡ons

per:on¿l rutfiimenl - Ðemcn*race how persanat ralues ,ß, ¿ttitudes wrth tt*ir pneferences, values, abilitieç & int¿res'b
- Ûescribe how crga*i:saiÍons operate can ;nfluence the value attributeçi to differeni - itaiuate tÀe impa* of bends. ('rechn*logy. social;
- Þçiore personal etralìtíËs & aHitudes are¿s of ïrflrL' Ðrcageüonaii *n ernpfo¡rnent appartur¡äies
needed f,er r¡¡srkiag iîfuå pur':uirg a - Reu¡.ew knc¡*rtdge, -çkiüç eatt¡tudes f,onlorah-ng,
career of ct¡eice intererehru & *i*oor.* r*{at*'l ínfnmel
- @lare difrermt:crËerloc{urat¡rnõt - Ndenrirv fansferahte ski{rs & idenrfu eareer :Tãni.ihffi"Tää ffi:iäîffiî - De;dop FeËoíral quattries & skirb which fÊer ÍareËr
Eearrth tootrc & reso{¡rçes ðreas iâat thege ãppiy to learning arisirgfr.orn this r¡r¡rh ssErien¡e gùãi5 &. asgiralbr.rs

tEr cÈreer $eâs ËFplittst¡on FrccËÉ-ç positively Èo work.e¡çperience iËslrÈ & sÞy ifi,iwrft

& 
=trotegres 

icraddres=ingt*rese barriers & inclusion decisíons in lirre with í*reir aspiraäans & goals & in eú-¡calionaf setií¡æ=

requued iorworking lifie e.g- punriuaiity, workplace
$Brling in tearns, rntlairorating, - ftifiect Ðfl tfl€¡rÈareer decison nwkirag rkilli &the
oFennessto div:r=it! f,onEequencæ oimaking decisíens

- Den¡onslrate the ah¡ltytc partícipate in än
. intervievø
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T'al¡l e L.3 : -fu'ea t f L*eruing : fi e',-elopi.rrg Þ15;' Czu' eer Fath

Stude¡rts mat¡ not progress tfrrough all iour stages ofthe cor¡tinuur* nor do so in a linear fashion i-e- students r¿'ill start st different points, progress. at different dages and rnay need to revisit earlier stages-

FÍgrnre 3: Frur-Stngr tonfinuilur sf Learnüng

*f*fi@t
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5 Other Considerøtions

5.7 School Structure

The student population of Enfield Community College is divided into classes of mixed ability. Each class

group has a tutor who has a pastoral role and takes particular care of their class. They look after their
personal and social health and welfare, and monitor student journals at regülar intervals. A wellbeing

coordinator is also assigned to each year group. The wellbeing coordinator: looks after the welfare of
their relevant year group and remains in constant contact with their tutor as well as parents

throughout the year. The wellbeing coordinator also has a supportive role with regards to student

engagement within the school structure. Weekly wellbeing coordinator meetings allow coordination

with school management.

The Guidance department recognises the importance of this system in our school and fosters a
cooperative relationship with school management,'wellbeing coordinators and class teachers in order

to best meet our student's needs.

5.2 Appointments

Students requiring assistance, advice or support can approach any staff member at any time. A staff

member may have formal classes and so may be unable to'consult with the student immediately. lf
this is the case a follow up appointment will be made. Students who have an appointment through the
school counselling service for personal or caree.r counselling are provided with an appointment slip (or

have their presence indicated with a note on Compass). The student must provide their relevant

teacher with this appointment slip. Students are advised to maximise their 1 on L ti¡e for career advice

as multiple visits are not guaranteed. However; follow up appointments may be necessary and will be

organised. Parents/guardians make aþpointments with all staff members (including the guidance

counsello¡s) by telephoning the school office.or.emailing the relevant person. Appointments are

conducted during the school day where possible. All parties are requested to inform each other if a

cancellation is necessary. On occasion, a staff member may request another staff member e.g.

wellbeing coordinatoç subject teacher or/and management to be present at a meeting. Notes may be

made and kept at meetings.

5.3 Confidentíalîty
A professional relationship involving confidentiality is at the core of the counselling service in Enfield

Community College. The guidance.counsellors will take reasonable care to ensure that consultations
with students, parents and other professionals will take place in an appropriately private environment.
Confidentiality for students must be respected unless there is clear and immediate danger to the
student or to others. Hence, confidential¡ty of the student will be respected provided it is in the best

interest of the student and that no other party will be endangered by it and all legal requirements are
met. However, confidentiality will not be guaranteed in the following circumstances:

o When a student poses a danger to themselves or others. (Child protection policy)

o When a student discloses an intention to commit a crime.

o When the counsellor suspects abuse or neglect.

o When a court orders counsellors to make records available.

o When a student discloses abuse (Child protection Guidelines)
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All students are informed of the protocols surrounding confidentiality at their first meeting or prior to

the¡r first meeting. Written and oral reports will contain only such data as are pertinent to the case,

and every effort Will be made to avoid undue invasion of the student's privacy. School

management (designated liaison person) and/or parents are informed if the student is posing a danger

to themself and/or to others.

The school in its duty of care adheres to the procedures as outlined in "Children First" (National

Guidelines for the protection and Welfare of Children/HSE) and "Ch¡ld Protection Procedures for Post

Primary Schools, revised 2023" (Department of Education) and in accordance with Enfield Community
College Child Safeguarding Statement and Risk Assêssment

The Child Protection Guidelines for Post Primary schools state in 4.1.L. And 4.2.L:

> 4.1.1. lf a member of staff receives on allegation or has a suspicion thot o child may hove been
abused,.or is being abused, or is ot risk of abuse he/she should, without delay, report the matter
to the Designoted Liaison Person (Mr Shane Foley or Mr Gordon Mc Donnell) in that school. A
written record of the report should be made ond placed in a secure locotion by the principol.
Th.e need for confidentiolity should be borne in mind at all times. The supports of the school
should continue to be made availoble to the chitd.

> 4.2.1. lf the principal is sotisfied that there are reosonoble grounds for the suspicion or
ollegation he/she: shoutd report the motter to the relevqnt heotth boord immediatety.

Schools have a duty to ensure that students have ongoing access to appropriate guidance and must

account for the fact that this may involve the changing of personnel from time to time. ln the event
of a change in personnel, the incoming guidance cóunsellors will have access to the records kept by

the outgoing guidance counsellors, provided both parties are employees of the school.

5. 4 Eth i ca I co n s i d e rdti o n s a n d Acco u nta bi t ity
The guidance counsellors are constantly aware of their responsibility to the student, to the school, to
their own profession, to themselves and to the implementation of this policy. The guidance,counsellors

will take part in professional peer supervision, which will provide support and feedback for their
professional welfare. The guidance counsellors also abide by the lnstitute of Guidance Counsellors'

Code of Ethics. Equally they abide by a strict code of ethics and all school personnel abide by the 'Child

Protection Procedures for Post Primary Schoolst and 'Children First, National Guidance for the
Protection and Welfare of Children'.

The schools guidance counselling service is subject to all relevant legal requirements, to the provisions

of the 1998 Education Act, to DE directives and circulars, to the school's ethos and the direction of the
board of management. The guidance counsellors like all other members of staf.f in the school are

entrusted with the care of their students in "loco parentis" and accept the responsibilities of this
position, keeping the students welfare to the forefront at alltimes.

5.5 Reportíng and Referral Procedures

Reportins

Confidentiality is respected in both personal counselling and career guidance interviews. However,
there are specific circumstances where information may be shared:
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Risk of harm: lf it is believed that a student may be a danger to themselves or others.
Legalobligations: Where disclosure is requir:ed by law

At the beginning of each session, students are informed about these limits to confidentiality.
Where it is considered to be in the student's best interests to involve a teacher, parent, or guardian,

this is done with the student's knowledge and, wherever possible, with their agreement. I

ln certain cases, the advice or direction of the duty care socialworker may be sought, in line with the
School Safeguarding Statement. Where such referrals occuç they are reported by the principal at all
board of management meetings.

Referral

Assistance for students will be sought from other qualified professionals outside the school, for areas

of concern such as learning difficulties, substance abuse, bereavement, where the student support
team (SST) considers necessary and appropriate.

A referral pathway exists for'staff to notify the SST when referring students:

L) ldentification of Concern: Any staff member who identifies a student in need of support or
intervention should note down their concèrns and observations. These concerns could relate
to academic, emotional, behavioural, or social issues affecting the student's well-being or
academic progress. A school referral form is aváilable in the deputy principal's office and staff
are encouraged to complete this form with as much detail as possible to expedite the work
with the student of concern.

2) Notify concern: The staff member notifies this concern to any of the following: guidance

counsellors, wellbeing coordinator or any member of the SST. Staff are expected to ensure
complete confidentiality of sensitive information with names substituted for initials or code if '

desired (and student name informed orally./email).

3) Discussion at SST Meeting: During SST meetings, the referred students and their concqrns are

discussed. Each SST rnember contr¡butes insights and expertise to develop appropriate
support strategies for: the student, if deemed necessary. The discussion includes consideration
of confidentiality and adherence to relevant policies and regulations.

4) Decision and Action: Based on the discussion and if considered necessary, the SST adopts the
most suitable interventions or support measures for the referred student, This may involve
collaboration with other school staff, external agencies or specialised gervices depending on
the nature and degree of the student's needs. Permission is sought from parents/guardians in
advance of any action.

5) Minutes: Following the SST meeting, the decisions made and actions planned are documented
in the SST minutes. The referral form, along with any additional notes or recommendations, is

attached to the minutes for record-keeping purposes and secured in the deputy principal's
office.

By following this referral pathway, staff members ca n effectively communicate concerns about students
to the SST while ensuring confidentiality and adherence to data protection protocols. Thê wellbeing
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coord¡nator and/or guidance counsellors will supply.all relevant informatiön and seek'the relevant

permission from school authoríties and parents or guardians

Various interventions and strategies that can be uséd including (but not limited to)- lnforming parents,

staff and students as to the procedures for student referral both inside and outside the school; Use of
"case conferences" in order to identify and help students at risk; liaise with GardaL NEPS and local

support services such as Meath Adolescent Counselling Service, Teen Counselling, and Meath Diocesan

Youth Service.

Refendls tn - Student (self-referral) /class teacher /wellbeing coordinators/ guidance counsellors/

management/ parents /staff /caretakers /secretaries /other students /curriculum /email and

emergencies.

Referrals Out - External counsellors /Trim family resource centre/ CAMHS (Child and Adolescent

Mental Health Services)/ Social services /NEPS/ SENO /Doctors /TUSLA /Garda Síochána/ Disability/

Access Officers in various lnstitutions, EWO.

Technique - Meet with student (once-off/ or contract for number of sessions /or referon as necessary)

Explain limits of confidentiality,.keep counselling record, contact parents by phone and/or email and

issue parental consent form if necessary.

5.6 Reco rd- Ke e pi ng P roced u res

Record keeping is an integral part of the administration of the guidance and counselling service in

Enfield Community College. All records will be kept in accordance with the 'Freedom of lnformation

Act' and the School Data Protection Policy.

The board of management ¡s the data controller. The.GDPR (in Recital 38) stipulates that children merit
specific pt'otection when it comes to the processing of ihe¡r personal data as they may be unaware of
risks, rules and Safeguards in relation to the processing of same, as well as their rights. As such, Enfield

Community College takes account of this higher threshold of protection when considering its policies

and procedures around the processing of children's personal data:

Appropriate storing of information will take place to protect clients. Recording information that could

lead to misinterpretation and misuse is avoided as well as any form of conjecture. The principal will be

made aware of the location of sensitive and confidential fileò. Such records will be maintained in secure

locations.

Two types of records kept ¡n a secure and private place

Detailed records of careers and vocationalguidance interviews.
Summary reference records of personal eounselling sessions.

Record keeping involves:

o To ensure accuracy the Counsellors should try to write up notes as soon as possible

after the session..

o Keeping notes as brief as possible.

o Only facts are.collected not opinions

t.
2.
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o Keeping student records for a minimum of 7 years.

I ln the event of a change in personnel, the incoming guidance counsellors will have

access to the records kept by the outgoing guidance counsellors, provided both

parties are employees of the school.

5.7 Other AgencÍes

The School may enlist the help, support, advice and assistance of the following agencies and

organisations as appropriate:

o NEPS Psychological Services

o SocialWorkers
o Doctors
o Employers

o SENO

r Colieges/Admission Officers and Access Officers
¡ Solas

o Defence Forces

o Garda

o Department of Education (RACE)

o State Examinations Commission (SEC)

o CAO, PLC,'HEAR", "DARE", ETB and UCAS

o Trim Family Resource Centre
o CAMHS Child and Adolescent Mental Health Services
r Meath Opportunities for Learning
o National Learning Network
o TUSLA

. Oide

o Department of Education lnspectorate
o HSE

5.8 Testí ng' a n d Assessm ent

All our assessment procedures will be dictated by the above principles..A variety of procedures will
be úsed to assist students, parents and teachers for a variety of purposes, fòr example, prediction of
academic performance, categorisation of occupational interests, assessment of behaviour,
educational and career planning, personal and social development. School assessment and public
examination results will supplement this information
The guidance counsellors with the aid of the above,information will be better equipped to assist the
student in decision making, problem solving, behavioural change and with developing skills for coping

with ever changing circumstances. Some of the assessments used in Enfield Community College

include:

. lnterest Assessmentq:

Students conduct interest assessment on careers websites such as http.s://cla.ssroomeuidance.ie/
https://careersporta l.ie/ and https://www.qualifax.iel
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. CATS for lncoming Lst Years and incoming 5th Years

Cognitive Abilities Test are cariied out with incoming 1st year students as means of identifying the

student's individual potential, strengths, needs and learning preferences, providing a complete profile

of their ability and seeking to assist us in facilitating a smooth transition from primary to post primary

school for the individual students.

The CAT4 is used with incoming 5ih years to aid with target setting for the Leaving Certificate

examinations.

The use of CAT's help to inform target-setting, the development of individual learníng plans and aids

the implementation of more timely intervention strategies, while providing a sound basis for
comparisons over time.

. Post-Primary Assessment & Diagnosis - English (PPAD-E) Standardisation

The PPAD-E has been developed by NEPS in direct response to needs identified by schools. The PPAD-

E is intended to be used from First Year intake across the age-range in post-primary schools. lt is a

screening and diagnostic tool that assesses literacy skills consisting of five subtests; Word reading,

spelling, reading speed, reading comprehension and writing samples.

The inspectorate's Looking at Guidonce (2009) stresses the 'v¡tal role' that guidance Counsellors play

in ensuring that'good,assessment and test information is available to inform decisions about students'
learning and about the choices and decisions that they and others make about their lives'.

Children with special needs may require more help to cope with aspects of school and the transition
to 3'd level or world of work. Teachers, special neêds coordinator, and the guidance counsellors will
liaise with parents, support services and disability/access officers etc. to best assist these students.

Within Enfield Community College testing and assessment is administered by the SEN department
and the guidance counsellors. The school has a separate SEN policy that guides the process.

5.9 Bereavemènt Support

The principal, deputy principal, guidance counsellors, pastoral care team, teachers and other staff
support students who experience bereavement, separation or loss.

They may carry out some of the following functions, as appropriate:

¡ Where we know a bereavement is imminent, if appropriate, support is offered beforehand.
o ln conjunction with the principal, ensure that all.teachers are made aware of a bereavement

or loss, especially the wellbeing coordinator and class tutor.
o Attend removal and funeral.
o Principal and wellbeing coordinators will visit the home of the bereaved.
o Meet student on his or her return to school.
o lnform Staff if student is having particular difficulties.
o Seek outside help or assistance for a student and their family should the neèd arise.
o Students attendance at funerqls if appropriate.
¡ The Critical lncident Management Plan guides school procedures in the event of a sudden loss

of a student or teacher.
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5.70 Resources ond stqlfrng

Enfield Community College is committed to promoting and providing appropriate guidance services

within the context of department funding and as sanctioned by LMETB.

Teacher allocations are approved annually in accordance with established rules based on recognised

pupil enrolment. LMETB provides staffing resources to Enfield Community College. The principalwithin

the limits of these resources and curricular obligation allocates staff accordingly.

5.77 Role olVisítors

Visitors are invited to the school'to provide information and enhance the quality of the guidance

programme. The teacher remains with the class for the duration of the visit. The principal must be

informed in advance of all visiting speakers and the content of their presentation.

5.72 Use ol lCf in Guidance

Circular 0009/2012 asks schools to consider,enabling students to directly use the extensive range of
guidance tools available through the internet from relevant websites (e.g. Qualifax, Careers Portal,

Classroom Guidance) to maximise the use of their ávailable resources for the provision of guidance.'

(Section 4.3). Enfield Community College, through its various and multiple ICT resources, enables such

student engagement with ICT and the acquiring of appropriate ICT knowledge and skills.

The lnspeciorate's 'Looking ot Guidance' found that 'most students feel competent or very competent
in the use of ICT to access information'. (Section 3.4, page 27). Thus ECC considers it important for
guidance classes and students generally to have access to reliable ICT labs and sufficiently fast

broadband, so they may use the extensive range of tools available through the ínternet to access

guidance releva nt information

The school is also commiüed to enabling and encouraging those students without ICT equipment at
home with the ability to use a variety of School based relevant resources as well as websites (Classroom

Guidance, CAO, Careers Portal, Qualifax, UCAS, etc.).

5.13 lnformal Guidance

The informal guidance programme consists of, among other things, liaising with other teaching
staff/management to promote cross curricular links. Guidance counsellors work with the SPHE

department, programme coordinatoÇ all teachers.of subjects taught in the schools such as Science,

Business, Home Economics with a view to enhancing the development of a whole school policy in

relation to the delivery of the guidance plan.

Staff support the guidance counsellors in identifying students with special aptitudes and"interests in

specific areas of the curriculum. Links with subject teachers assist students in subject choice by the
provision of firsthand advice.and coherent information on subject areas. The collaborative links with
SPHE, through the wellbeing programme, assist in identifying developmental programmes to support

the emerging needs of individual students and/or groups. As Herr and Cramer state: 'Ihe most critical
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ospects of the implementation of career education lies in efforts corried out by clossroom teochers. The

most crucial aspects of career guidance tie in the efforts carried out by career guidance specialists'.

lnformal links with parents, student support service personnel (both external e.g. NEPS, and internal

e.g. learning support) as outlined also assist in identifying guidance needs.

The prominence of guidance around the school be it through regular intercom announcements or

workshops in class, attendance at school-based shows, attendance at fund-raising events, promote the

integral nature of the service offered by guidance counsellors and create a visible presence. Attendance

at student support team meetings liaising in a whole'school pastoral support context is also vital.

lnformal guidance also includes observing and following Child Protection Guidelines and reporting
concerns in relation to students to Designated Liaison Person (DLP).

Other outside agencies with which the guidance counsellors liaise include colleges, career fair
organisers, feeder schools and parents prior to entry.

5.74 CPD

The guidance counsellors keeps abreast of on-going changes in the fields of training, education, work

and child welfare. The board of management and school management regularly facilitate the

attendance of the guidance counsellors at relevant events and at in-career professionaltraining during

the school year. Participation in these events is always related to the objectives of the school guidance

programme

6. Monitorinq, revîew and evaluatíon
This policy statement will be the basis on which a regular review and evaluation of the guidance service

will be conducted between the guidance counsellors, the principal and the board of management. A

community review of the entire guidance service within the context of the whole school plan will
provide an opportunity for the þuidance counsellors to give a full report to the senior management

team in the school, receive feedback on any shortfalls in the service and agree adjustments for the

following years.

The school guidance plan will undergo constant appraisal by the guidance counsellors and will be

fully reviewed periodically or as directed by the board of management.

o Provide â holistic guidance service to our first ever cohort of leaving certificate students
in Enfield iommunity College.

o Yearly review of Critical lncident Plan.

r Review, evaluate and fully integrate Guidance into the Wellbeing Programme at Junior Cycle.
o Develop a digital target where TY students will create a student online career file & portfolio.

This portfolio will follow students throughout the senior cycle to assist in areas such as

subject choice, career planning, self-awareness and career development.
o Review the current referral system.

¡ lncrease the visibility of the guidance department in the school.

Guidonce Department Goals 2025 - 20267.
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Appendix 1

Other roles ín the Guidonce Proaramme

Guidance and counselling is seen as a whole school concern. Thus, a whole school approach is
advocated. This plan acknowledges the important rôles played by the following parties within the
school community:

' Guidance counsellors - coordinates guidance and counselling activities within the school.

' Principal - makes adequate provision for the successful delivery of the school guidance programme
and is the designated liaison person for any child protection concerns.

' Deputy principal - supports the work of the pastoral care team, wellbeing coordinators, class tutors
and subject teachers

. School secretary - cares for pupils arriving in the office for various reasons.

' Wellbeing coordinators - The guidance counsellors communióate regularly with wellbeing
coordinators. Geneial information regarding students is exchanged at these meetings. The guidance

counsellors.keep the wellbeing coordinator informed regarding upcoming guidance talks and events.
The wellbeing coordinators also liaises and communicates the need for care and compassion of subject
teachers should students be experiencing periods of personal crisis.

' Programme coordinator - informs third years about transition year. Along with a core group of
teachers important planning decisions are made at regular meetings. Coordinates work experience for
ry LCVP and LCA programmes.

' Tutors - work with class groups under the generál heading of pastoral care. lnformal meetings take
place between individual class teachers and the guidance counsellors. lssues usually relate to concern
for individual students - either academic or personal.

' SEN Teachers - deals with pupils identified with special academic or behavioural needs and liaises
with the guidance counsellors as relevant supports are required.

' SPHE Teachers - educate the students by following a cúriculum outlined by the DES in the area of
social, þersonal, and health education.

' Subject Teachers - cater to the academic as well as the individual needs of students within their class
groups and liaise with the guida¡ce counsellors on an ongoing basis regarding educational and
personal issues affecting students.

' Parents - play an integral part in the personal, social, educational and career decisions of school
pupils.

Students - identify their own needs within the guidance programme.
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Attocatíon & Derivery ol Guidance u ,trrrjil:ni1j::-r", smatt sroup etc.)

The Framework for Considering Provision of Guidance Post-Primary Schools issued in 2OI2 by ACCS,

ETBI, JMB and NAPD has been recêntly revised in the light of the DES move to gradually restore time

for guidance in,the approved allocation. The revised 2017 version has been issued after consultation

with the lnstitute of Guidance Counsellors

ln the past guidance provision was offered through an ex-quota model. However now guidance has

been gradually restored by way of a change to the PTR (pupil teacher ratio). Table 1 þelow from circular

0008/2018 sets out the basis for calculation of the separate guidance allocation by reference to the
approved enrolment.

pTlt 
: redrf sttr¡n tç rÊsto re Guldancç Prou{ slon

category t0r2 201Ê ?;QL7 zpla Total
reductlon

PTR 19:1 lcss
reductlon

Free Edurstlcn
.ssftêtne - trlon
DEIS

0.3 o.1 o.1 ü.5 18.5

Free Educatlon
sc+¡eme - fiEts o.75 o-3 o.x o.1 1,25 L7.75

Fee (*rarglngÉ n.2 û.1 û.s 18-.7

*Th€ PTR rêduction for GuÍdance Frnvisionis hy reference to the pTR of 19:1"

Table 7

The 2O24/25 guidance allocation for Enfield Community College represents .g1. (20 hours 02 minutes)

Circular OO9/2024 confirms that each school receives an allocation in respect of guidance provision
The allocation is calculated by reference to the approved enrolment numbers. lt is the difference
between the PTR of 19:1 and a reduced pTR (Table 2):

$ahool Category Rsduced FTR
Frca Edueåtiûn $çhpmc:- F{cn t}El$ 18;4
Frce Edusatlsn: Ëehesre..- BEIË, 17,ôfi
Fes'Ëharfilng 18.Ër

Table 2

This allocation acknowledges the pivotal role the qualified.guidance counsellors play in the
implementation of the whole schoolguidance plan. The guidance counsellors also require time for
individual pupil appointments, necessary to meet the needs of pupils under the Continuum of
Support model, for guidance lessons, work with the SST as well as general guidance related work
within the context of the whole school guidance plan.

ln,order to meet this requirement to implement one-to-one and small group guidance and
counselling as ex-curricular i.e. outside the structured subject timetable, the following (Table 3)
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identifies how this ex-curricular time for the guidance counsellors is calculated to meet students on a
one-to-one or small group basis within the latest DE allocation for guidance in Enfield Community
College. ln addition the guidance provision for whole class and year group intervention is also

identified. Guidance at junior cycle in ECC is linked to SPHE and Wellbeing. TY have a dedicated

weekly guidance class. While senior cycle guidance is aligned to LCVP.

Approved Guidance Allocation 2024-25

Approved guidance allocation = .91" (20 hours 02 minutes). However the school has augmented this
allocation to 22 hours. Table 3 below outlines its allocation.

Table 3

Year eroup 2024125 Number of students per year group*
(approx.)

Time in MINUTES for 1 to L

guidance counselling per

student for the school year

Totaltime in HOURS for l to
1 guidance counselling per

student per school year

L"t year r02 20 34

2nd year 98 20 32.s

3'd year 89 30 44.5

TY 68 30 34

LC1&1 89 30 44.5

LC2 &2 89 60 89

Total Students 535

Total hours for 1 to 1 guidance counselling per school YEAR 278.5

Total hours for 1to l guidance counselling per schoól WEEK (33.5 weeks) 8.3

Total hours on Guidance Counsellors's tímetable for small group and classroom guidance
counselling per school WEEK (incl. IY, , LCVB SPHE, etc.)

8 hours (varying*)
*ICVP & SPHE module not
weekly

Student Support Team meeting (weekly) t hour

SENCO Assistance (incoming student assessment etc.) & Secretary of the SST (digital minutes) t hour

Unexpected courisell¡ng needs Critical lncidentTeam f lf
applicable)

{lncorporated into class

contact timetable hours

when small group and

classroqm modules arê

completed ¡n SPHE etc.)

Total WTE for planned 1 to 1, small group & class.room guidance counselling per week in Enfield
CoiT|mu nity College

18.3

Staff support, Management meetings, Cross curricular links L hour

Parental contact/meetings, Record keeping & maintenance of SST

fi les

2 hours

JC Professional time (SPHE) 40 minutes (.6)

Grond Totol 22 hours
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Appendix 3

Yearly Plan

2024-25

Needs Analysis

Mechanism
ldentified Guidance

Need/Priority

Actions to be takèn Actions led by

A) Student, Parent and

Teacher surveys

L. Make the WSG Plan

more accessible to
assist learners of
various needs and

meet the specific

' needs ofour
school.

i. Develop and devise accessible

infographics that provide visual
sqmmaries of key concepts from
the WSG Plan, incorporating easy

to understand visuals and concise
explanations to cater to diverse
learning styles and abilities.
ii..ldentify what concepts from the
WSG plan require such visual
summaries and build upon them
year:ly.

iii. ldentify methods and settings to
present i. & ii. above to students

and parents such as in school
jqurnals, student led assemblies or
pa rents information evenings.

iv. Assess the specific needs of our
school through consultation with
shareholder and devise ways to
ensure that the WSG plan is

meeting these needs. Assess

success of initiatives through
surveys at the beginning and end of
the year.

.. WSG team
¡ Student council

o T&Lteam
. Guidance

counsellors
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B) Wellbeing Review (SSE) 2. Through WSG, raise

awareness of a school

initiative that promotes

positive students and staff
relations while also acting

as a method of student
suppórt for all.

i. Design interactive lessons

accessible to students, delivered
through guidance, providing
information about the Neart
initiative, its benefits and how it
operates.
ii..ldentify opportunities in the Sth

Year Peer Mentoring Programme
(where senior students serve as

mentors to 1't Year peers),

promoting the importance of
su ppo rtive tea cher-stude nt
interactions and encouraging,a
cutture of mutual support within
the student body.
iii. Create info.rmational materials
such as graphics, videos and social
media campaigns, emphasising the
existing role of supportive teachers
in ECC student we'llbeing and

academic achievement.

o WSG Team

ò Peer mentorship
programme

coordinator
r Programme
' coordinator
¡ Guidance

counsellors
o Wellbeing

Coordinators

C) TY Digital Target for
Guidance 3. TY students will create a

Student Online Career File

& Portfolio. This portfolio
willfollow students
through senior cycle to
assist in areas such'as

subject choice, career
plä nning, self-awa reness

and career development.

i. TY students will create an online
Guidance Portfolio
ii. lt will include sections on goal

setting, study timetables, building a
CV, subject choice, career choice

and guidance self-assessment.

o Guidance counsellors
o LCVP teachers
o Programme

coordinator

D) Enhanced visibility and

visual representation of
guidance counsellors.

4. lncrease visible
presence of the guidance

service in the school across

school communications
and environments.

i. Create a poster to be displayed in

tutor rooms and around the school

to advertise the guidance service

and sighpost students on how to
access the service."

ii. Guidance counsellors will visit
classes more often to deliver
specific lessons (such as study
skills) but also to be a visible
presence in the school.

a Guidahce

counsellors

Tutorso
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Appendix 4

lnformation Gatherinq.

ln order to develop a continuum of support for the. academic year 2025/2026. Several groups of
students were surveyed. The intention is to carry out the survey again at the end of the year to
see if we have improved our delivery of whole school guidance.

n

1, Whàt yeär arÊ )röu in? tfi

Q trtvo¡

Q endyear

Q :rdyeat

'Gr-¡idance in schooI

2, I know whb rny Guidance Counsellor (s) is/ere fi|

$ rgree

Q oisagree

3, I have had a guidance lesir:n thi¡ year v¡hh a Guidance Counsellor or with,änother teacher'delivering the
guidance lesson, Lq

Q agree

fl oirsgrqe

r

cn

Whole School Guidance Juninr Cycle

The purpose of this quertionnaire is to lrelp us understand your current Guidance needs. The information collected rvill be used to
support the de'¡elopment of the l4fiole Scfiool Guidoncp P{on. Your rÉsponses wìll Lre revieured by the Guidance Counsellors ¿nd

the Whole Sclrool Guidance Teanr. All d¡ta rvill be analysed in an anonymised fomrat, ånd surrìnìãry stãtistics v/¡ll be shared with

the teån1 to guide future planning. This survey rvill assist us in tailoring Guidance eupport.{ to meet your needs, t¡oth this year and
in the future^ The questionnaire should take approxinrately 5 minutes to complete. Thank you for yr:ur tirne and participation.
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4, I.krÍqqrr.hoÍìr;tri lnglr_e,An aqpriljntnê-hl:lÂ,ilh'my,G!¡idsn'ee,CounFÊllqr Lïl

O,¡qçe

Q oiqqrle

Bsrk

Dç¡relqping ¡¡1,¡¡ Learning

5. l:have dei¡eloped rusef*lstudi Ëkills,and hab¡ts [Q

'Q esi"'
!

Õ o,;¡9s1ç*

6,, f 'þave ¡¡ pfani, fo r, rïry., ho rfi .e5¿q ¡k3 pd +tUdV, H

Ljl Agree

Q ois¿sise

7, I arn good ät Stick¡ng tÕ.plans ffi

L̂J AsrpÉ

h

LJ D¡EågrÊe'

€; l:feei I cãn:eslìieve QÞod g.¡¿fls5 when.lwork,atit ¡q
4(J Agree

i'i..u D¡æsrs¡

Bacþ

tÐ
m
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'DtevÊlÐp.ing'mysélf

9; fþq--],v.wh.'Ëtirnylp€r¡ ngl s¡"lslglhcllualitieg/interesle:an"d:belie,f¡'sre',[ã

t ¡sF*

tn r*-

,19{ ¡.çan mã nage-,hpwll' fÉ'êl'¿úç]þÈhä-{r_ e 4'
.Ci ¡Erus, :

$ n*agree

'1 1. I can expfess hsw I feel to otherlpeople,in a respeetful wäy [n

flngre.e i, ',

Ç nr¡1gre*,

i,r

rl ài i x¡pw irow,to rtaka qa¡e 'ot f.Ìy lveilbeing. ffi¡

p ag,ee,

LJ'Di+sr€e

, lti lrþn:,we-ili;welf gi'1- peoÉlËiffq,¡,r;dJff.Êx,ã.ntjþa$tgfgçnlq,tort!¡lrþ¡un E8

,4-
LJ ,ê.gtge

û:ui"ste.

iS. lcan askforùelp when I need it, Eft :

f.\LJ Agree

O o¡¡usr*e

Baak

r.ü

E
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ÐevêlÞHnþ,lrn y_ eÈrreer

{5r i. ka,o,}vivü¡e r$ìt0 d't-qÈ r.rt9r.'S,í:ÈlËtÊd i nfÞrii:qflg.p : [Q,

'Õ 
rcu*t'

fi O¡saEree ì 
;

'r'

i. ..j'

,1 !' ;Êt åiè.,$a.T mlf$ellçänrhÈlp rfTË:,4t9-etì¡lidrd¡il:ttt'-êl-t'b'ili.g¡.lvnåf,tiih.!',te' q

O ¡tire* :

' Õ. Diräoreet ¡ .-.--"- --

iTf,'tirùe.ulu¡tiRÊrÌtçriip-:eekrrtill6y*p_6,r*Un.ûÊiçp.qriiseiller.ltn ÈriutuiE tq.,
IÁ::

O asa¡

ö oiseEoe

EaeR-

wën.bëidg

ï8: ll ha.l'.î sûllgo¡e'rto'rplk t:ú:rrrhêh I nË#' ttl
'¿
'(J ¡e,el,:'.:''
S oisaEee,

lrle¡I
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,Commur,licatio¡r
.. '. ",i,..:..

''lti;, [:kn'oÚ'l,cài¡.tälkitCI,riiyælàç¡,iôaütie4 iu¡o¡t:Wellheing.Gp.r-r.dinätô'rif :¡i{gs[l hàv ]aiÍ,¡ès[¡Ê H,'''
O'*sr.te. :

O Eisâgfee

2O'.Anynther.comments in, relation,:to 1¡Vf:ole.schrol,Guidance,S;

Erìtèr ypur Ðrrswe{'

Eack

1. What year are lpu in?
j.5 third yea!:s

were surveyed on 28/ 5/25

m

MorÉdetails

-

l. lst ìtþar 'tS

I ?nd Year 2'l

I 3d Yearl5

2; f knovi wtra my G.ujdshc€.Õúunse[or{s] islåie

{l ¡qree

ü, b..itigruÊ

The students were chosen at random and advised that the
survey was anonymous.
*One student in 1* year selected the 2nd year option.

Guidance in school section

:21?ô

rà,Ã
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3. I ftave had a guidance le:son this yesr with e Guidancé Counsellor or wiih ¿nother teacher delivering ihe guidance less

on,
Morë detõi¡s

I Agr*e

ll Ðisðgre€

759û.

4 I knol,¡ hov¿to nrake an appointment wíth my,Guidanne Councellot MorÊ dÈ!åiie

ú 44req

f. Disaqr€f ¡lf

The results of question 2 show that we have some work to do regarding advertising the
guidance service in the school. This links to the results of question 4 which shows that we need
to work on a guidance referral system that is more student centred and clear.

Students in let year have weekly wellbe¡ng, SPHE and CSPE lessons covering varying topics such
as Friendship, mindfulness, anti-bullying, organisa¡ibn, careers to name a few.
1't year students also had a,lesson on Study Skills and Organisation delivered at the start and
end ofthe year.

Students in 2nd year have weekly SPHE and CSPE lessons covering varying topics such as dignity
and respect, friendship, soc¡al sk¡lls, anger and.emotional regulation to name a few.
Students in 3'd year have weekly SPHE and CSPE lessons covering varying topics such as study
skills, organisation, wellbeing and mindfulness, subject choice, relationship and sexuality
education to name a few 3'd year students also had extra lessons on study skills and

organisation delivered by the guidance couniellors.
The results of this question show that we need to be very clear; across the curriculum, about
what is guidance related learning.

?r%

l4

41

:5%
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Developing my learning section

5. i have developed useful study skifls and habÍts

I Agæ¡

ll üisagree

6, I have a plan for nry honrer*nrk and stucly

il furee

I Digagree

ù Agree

i. Þísagree

13-qå

Mù{Ë cietn¡ì5

Mor€ dÉta¡ls

l,'lcre detóils

Müe dctãlls

48

T

87%

36

'19

lÞ56

54rË

6596

7. I anr good at sticfting to plans

¡9

4616

S. I feef I can ¡chieve good grades when I ulorlç qt it

I furee

| 0isagree

epì6

The results in this section are quite pos¡tive and can be improved on in the next academiç year.
We can target goal setting and working with plans.
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Developing myse lf section

9. I know what my personal skengths/qualitieVlnterests and betiefs ere

| Àgree

I Ði¡agree

'10. I cãn manag¡erhow I feel snd behave

t Aqree

I Disagree

1i, I c.en expiesr horu I feel to other people in a respectfi.rl raay

t 4grce

ll DÍsagree

1?, I knp¡¡ howtç tãke care of my wellÞeing

i r'qree

ll DÈaqne

596

Mo{e dÈtåti!

More betallE

More dÈtðilt

MorÊ dÊÈåll5

5A

l

s596

48

\W

lls(

916

a79â

?

4Ê

.91",ó
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i3, I can work well with peqple from differerit backgroutrds to my own

I Asrêu

i ûr'sagree

'14. I can ¡sk for help rvflan I need it

tl Agree

i' Dlsagree

1}, A.gree

I Disðgrde

16. I am aware that sehosl csn help me to get ãnd do the things I rmnt in lifé

¡ Åi¡ree

I Disõgree

v,{

MÕre detåi¡s

Mórè dei-ãìis

Mo¡e rí¿iaiis

5T

940,6

.46

9

t6!6

'1516

84,¿6

The results from this section show that we can focus on developing a positive self-¡mage in our
students. Particularly with questio n L4 "l can ask for help when I need ¡t". L6% of students
surveyed said that they disagree with that statement. Perhaps if linked with our other goal of
making the guidance service more student centred and accessible, it will help students to ask

for help when they need ¡t.

Developing my career section

15, t know rryhere to find careers relsted Ínformetion MorF deràits

24?É

13

7696

17

ù

a5%
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17, I rvould like to speak to nr:/ Guidånce CounçellÉr ¡i1 the futtrrÞ

a Asree

ll Disagree

ft.lore dÉlå¡ls

¿ö

16

48,ið
52þA

The results of th¡s section show that we have a way to go ¡n del¡vering career gu¡dance to our
junior students. We tend to focus on our sen¡or cycle students but events like college'
awareness week can help us to target our jun¡qr students.
Wellbeing section

18. I have someone to talk to When I need More dÈtsiìs

79å

a Ágree

I Disagreê

. 9J9å

While it is veiy positive that 93% of the students surveyed agree that they have someone to
talk to when they need ¡t. We should work on advertising outside services along with improving
our referralsystem in school. Childline, for instance, could be a good link for TheT%that do not
have someone to talk to.
Communication section

19' I know I can talk to nty class teacher, tutor, Whllbeing Coordinator il I feel I have an isçue htôre deiatis.

1!%

I furee

i Disagree

The results of th¡s question will take more ¡nvestigating to discover why L3% of the students
surveyed feel they cannot talk to their teacher, tutor or wellbeing coordinator if they have an
issue. The majority who answered disagiee to this question are in 3'd year. We will investigate
the relationships between teachers and students with this cohort when they are in transition
year in 2025/2026.

The last question was any other comments related to whole school guidance. Most students
left it blank but one student gave feedback stating "make it easier to know there are guidance

to

7

81%
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counsellors and l¡ke how to talk to them". This links in with our aforementioned goals to
improve the visibility of the guidance service and the transparency of the referral system.

Teacher Survev

The following survey was circulated to our staff at the end of the academic year 2024/2025. The

intention is to survey the teachers again at the end of the academic year 2025/2026.'

1. What year grouns da yuu:teach. Select afl th¿t apply Ëãl

I tttv*"t

l] rn.lv*"t

ård Ye¡r

Transition Vesr

Sth Year

Sth'Year LCA

2. As part of your regular interactions with studënTs (teaching, one to one work, building relationships etc)
how often would you discr¡ss Guidance retatecl issues, ffi

l-) tften

Q sometimer.

ü Rarety

Ç tltever

Whole School Guidance Teachers Survey

This survey has Lreen draited to include teacher v¡rice in the creat¡on of the Wlrcle School Guidance Plan for Enfreld Comnrunity
College. "Whole Schcol Guidance meêns thst all school personnei iincludlng but not linrited to ihe guidance counsellors) have an

importatrt role ¡nd res¡ronsibility tc support students witlr their personal, social, educatìonal and career choices," Circular

0001/¿0:5.
fu su¡h, all school personnel should be r-ngaging with Guidance topici ånd/or delivrring Guidanrx Related Learning {e.9.,
through SPllE LSPE Wellbeing. etc,) The likelihood is that ycu rre actively engaging in Whc'le Schonl Guidance without realising,
the prrrpose of tlris survey is tl ensure we are successfulìy achieving tlris airn.
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3, Whole School'Gùidance at Senior Cycle includes all of fhe following areas.,Which inyour opinion is the most important
area to be cor¡ered? illease move,wliat you feel are the most importsnt options to the top of the list using the årrows
þesiide thê oplqni g¡

îu¡c,S1.h.isryÞjeçt 
o.ptlens, I

. siudyíÈiili

AwarÞness abo¡¡t future bptlon5 after gÉhoot

'We,tOei¡q

F-,. --:c,-lnenorntp

Work Experience

Opportilnities'n EuroÞe (iil(luding UK)

AÞpllratlon ¡{,ppqrt (H EAÊ/D,{.RtrsuSI¡'À0/UCASI

Exqrn sü¡þrt

Crreêr påthways ÍnctrLrlingtPLC ¡nd iÞÞ .reticeships

{ycl.eincludes.qll.oftþefollöwirrg.,*rt*as,Wlii¿trin,yo.u. spinionisthemostimportant
whgf,ytiufêelåie:thê mqgtirf¡.ÞgftqnT.ojitipdälortiie top j-ofihÈ:ltil usi¡qtþÇ:áiiows

!B

5ubject Chdic€lsübject Options,

!!u{vtktl'ts

AwãtÞnÊrs:aboU.t,ûjtùte çpti..o.i1sfor,áenlpi cyclel¿fief ¡cl¡ool (tretan4.UK ¡md,firrOp'ejl

Welfbeing

j -1. - --.
lrÊndshlÞ5

iupport for tiansition tb. Post piimary

s{içiál ÉrroÞort

Itudent.pgrÈonõl Va.ti.é¡ aOO ;iOånt¡fy

E*åmsuþpo* .

Goal ietting

5. Please list below any Guidance Related Learning you undenake in class or as extra^cuff¡culärs. Please give details where
ne€essary. (8.9. how extra-curriculars may relate to Guidance) * ,[S

Enter your answer
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Teacher Survev Results and Analvsis

1. What year groupr do yau tedch. Sqle{t sl| lhål ËÞply

m
$¡¿Éã

9 teachers replied to the survey. They represent teachers of all year groups.

2. Ás part of your regulsr interactionç with çtudenb -ftearhing, one to üne wcdr. builcling retationships etc) how often wo
uld you discus: Guidünce related issups"

I'tb

Mr

i lsi Year

l ZndYear

ll 3rd Year

I T¡¿nsillon Ye¿¡

l} SthYear

l SthYeartC¡t

| ûfren

I Sqnetimes,

{l ftar.ei.Y,

tl Neve¡

1 Subject(fþice/subjÊctûptiorìs

2 Ar{areness about future options,after school

3 lVel{beirq

4 [x¿rß lupporl

5 [areer pðthwãy: íncluding PLC ard ãpprÊ,t¡cÈsh¡pg

6 Shrdy skills

7 Applicätion support {HEARIDARVsUS|/C*O/UC{S¡

I Friendsh¡p

I Work Experience

l0 Opportunílìes in Europe{ìncluding UK)

6

I

1

õ

7

f,

J

5

1

0

¡ãc9

t@ft

3. Whole Scheol Guidance at Senior Qcle includes all of the following areas. Which in your opinion is the mort inrpoitan
t area to be covered? Pless€ move what you feql aie lhe most important options to the top of the list using the arows More dÈt¿¡ts

beside the option.

lffi
mr

-

r::I
m
T
ffi
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4. Whsle schaol guidance at Junior Cycle includes all of the following areas. Which inyour opinion is the msst importent
area tc be coverpd? Flease movs r¡¡hat you feel are the most important options lo The top of the list using the gnçws Mðre c

beside the option.

1

?,

¡
4

5

6

7

s

1,!ÞllbeirE

Subject Chaice/subjÊct tptions

So(iðl support

study skíl{s

60¿l setting

FriÈndships

stodÈnt personal ïðluÊs ðnd idenl¡ty

Awãrenesr ¿bout futor€ úptior¡s for ieníÕr
q¡cle/afrer sdroel (lre{an{ UK ðnd EurÐpe}

Support for kånsition to Fost Piinrary

ru
ru
ffi
æ

-

m

10 Examsuppori ffi

The teachers highlighted wellbeing as one of the most important areas in their opinion at both
junior and senior cycle whole school guidance. Also highlighted weie subject choice, further
options after school. This links with our goal to develop an online career po.rtfolio in transition
year guidance.
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